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NOTE: The original purpose of the lessons in the Mentor Text Club were for direct

teacher instruction These lessons don't adlways translate wel 1o a digital learning

environment, but 1 have converted the activities 1o Slides and Forms as I was able.

These files are for the use of one classroom only, and should

not be placed on public web pages or other sharing forums.

Before clicking any of the links in this file, it is important
that you are signed into the Google Drive that you will use
1o share the files with your students.

Click each of the links below and a screen will open to prompt you to

make a copy. The files willbe in your own Google Drive account.

(You may want to create a folder for all of thesel)

Show. Don't Tell Mentor Sentence Student Page
v Rack of the B Similes Tai . il
Exploring Voice in Writing FAiting |
Writing From a Picture Bosa Parks Background
; Mood and Vi Tdentify Facts/Ficti




'E”’]“ '/L(( L Back of the Bus by AaronReynolds

READING

GRAMMAR

WRITING

DAY ONE

Read an article about Resa

r

“= to g '~ back

oW JE

!

Show students the mentor

tence ™ S
1 38t  notic bout
se m ampha g th
&in

Read Back of the Bus to the
tu' ts, paying ' se
an to the

atte nsory
leta h =l «press
emaoti Iy,

DAY TWO

Students will classify the

text as historical fiction

and

identify the facts and the

fiction in the story.

Students identify the
functions of the words in the
sentence. Use the interactive
activity to teach/review

focus skill of similes.

Students will analyze
sentences from the mentor
text for voice, specifically
noting the way it expresses
the boy's personality, age,

and experience.

Students will analyze the

Discuse how the sentence

Students will write to

w ‘ol TiE « 'dbe i ¥ xp  svoice,p icularly
% xt n d r e zther, dllow show  aoce ant  «perience.
— st r iorevie he
g sen and she

Students will idertify the Discuss how the sentence Studerts will use an image to
D= symbolism of the marble in can be imitated. Share the write a short narrative that
g the mentor text. example and note the describes the scene from
I;: differences. Students should | two perspectives: the woman
g imitate the sentence and in the image, and a child in

share. the image.
= th tantg! ctice u ‘e
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Core Anchor Standards: LI L2, L3, L5, W5 | Duration: o MINUTES DAILY

Objectives: Students will notice grammar and conventions, revise, and imitate a mentor

sentence Soppilltheir -G,

Material: lest 4 fi 4sare vio! »amenfo 2ntance | encourage
Mertor = 0T Bacl " the B ) tovisi wwe lleiorea -~ 1videoson
Mentor & tence [ ssi impl ‘o wio.  y  started with
Cb et Midel ks them: MASI ER MENTOR SENTENCES

Actions: Each day, students will work with a mentor sertence in a different way in their
b bi
notebook. Discussion is where the learning happens- this should not be center or independent
= ) = r F
workl Students will notice what is RIGHT about a sentence (rather than locking at a sentence

full of mistakes) o apply what they see to their own writing.

Day | Students should share what they notice about the sentence that makes it an excellent
senfence W th nde allie h 0B will wallo

highlight B8 si

I

ol ORI bring THI O BITheir [,

Day 2: STllents shGEAt i8R the £ncti i theadiice iR caaten I, 1he

words help the reader understand what the authoris communicating? Especially Tocus on

-
|

the adjectives (and nouns they describe), as they are re

ated to the Tocus skill: similes, but

a4

don't worry it they can't label every single word in the sentence.

Day 3 Students will revise the mentor sentence by adding or changing words without

changing the meaning of the sentence.

Day H: Students will imitate the mentor sentence by keeping the style and structure but
writing d oy o]V L CReie B T R ample TS ana
allow thelSudaiSs BEnoAE Wit i the B aBiT fer Ml T rorfhe origir

Day 5 STlents wilh i vhl s thaychave ed wit e e . coc eSSt

T
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Monday - passibllities of things to notice .
*simile - marbla is like a tiger's eye

“simll ~marte sk algers ove I take out my marble, all shiny
non-assantial adjective clouse (simply extra descriptio

prosant tanse

first parson point of view

prepositional phroses

aposrapne wis 10 srien 10 o sounern 6 AN Dright like a big ol’ tiger’s

simpla santence with compound predicate

Tuesday - labsl the sentance

XEN w3 o ; grod es
ﬁh.';:'-'.'.. - i) i ai

1 takae out my marbla, all shiny and bright like a big ol*
oy, and lay it on the groovesin the aisle.

complate subject complate pradical I -_ -
simplo subject simplo prodicatems [ ( L take opt My mar
Wednesday - possibilily of revised sentence - = 9ll shiny ang by aht

1 take out my glass marble, oll shiny and bright like a big of like a big or’ tiger's ¢
figer's eye, and lay it on the worn grooves in the bus alsle. and fﬂ‘y it on tha gro }"E,

(odded odjectives) ~Back of th Oves in the aisle
Thursday - possibility of imitation sentence

1 pull out my swaeatshirt, all warm and cozy like a big ol® bear I *ukﬂ‘ out m

hug, and waar it ovar my t-shirt in tha theatar. h;

all Bhi‘ﬂy and b 5
Hka a bl‘g o’ th}

tigar®
Iay ar

¥

ai

:M‘f marble comes righi back to ~R k of th I. Circle & mistokes in the sentence, Rewrite the sentence wrrtc'rlly:
.me, like it's on a string.

; 1 take out  tiger

...................... all amﬂyﬂ

: = & ® & ®m 3 ® 8 = 3 ® 3 85 8 = 3 = 8 = 8 ffkanh allHM‘I“IW*HM’ﬂrlwmcmh*h"m*mm”"hﬂw'“?

and lay j on 1 2 Mrs. Parks just sits in that seat like a furnip pile.

+People pile on, all crammed ik

@|.lima beans. i t Mrs. Parks is compared to o turnip pile, the way she isn't moving
Wi -

T | B e P s et : 3. The policeman clicks the handcuffs on her hands, quick and loud
e | R T e e NS like tha screan door slamming.

E Tha sound of the handcuffs is comparad to o screen door slomming
oW

off ng too.

Jm. or on I
hin' in ma, all nd @-ﬂn' it won't ba.

7.
------------------------- &Iﬂﬂm
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Core Anchor Standards: ELI, EL3 Duration: 45 MINUTES

Objectives: Students will refer to detdils in a text and explain events using support from

the text]

Materiald legt d:

Rosa Pan article

Short Ar ver actl ty

Actions: Kead the article about Rosa Parks with the students BEFORE reading the

mentor text, Sack of the Bus, to provide background knowledge

Give students the short answer activity. For at least the first question, model for
students how to rephrase the question for their answer, as well as how to go back in
the fext to find the support for their answer. This could be completed together, or
student<gumbt wimms ol ; wmwithamo bo T questionggmaking

sure to Shrie B g ond usqhe BT forllippa

fun)
[z




Rosa Parks
December |, 1955: that is the day that put Rosa Parks in history bocks. For years,

Black people in Montgormery, Alabama (as well as in many other cities across the

Southern United States) had to sit in the back of the bus, as the front seats were

reserv h le rore e
people , were stan at
Decem ; ks he a . She
sat in first h bo full bus,

the driver told the Black people in that first row to stand. Three people did, but Rosa
Farks did not. When the driver saw that she was still sitting, he told her he would call
the police if she did not stand. She told him, *You may do that* Two policemen
boarded the bus and arrested her. .

This was not the first time Kosa Parks hod taken a

stand against segregation. She joined the National Association
for the Advancement of Colored People (NAACP) and became

its sec h = i
workin c d ki ople ye
porticd ¥ he d ch thou fe
law wal Hassed eg ins :

were still separate schools in Montgomery for Black students.)
Kosa Parks was not the first Black person arrested “feople always say that 1
didn't give yp my seof

because | was fired, but
months before Rosa Parks, a fifteen-year-old girl named YN N

Claudette Colvin had also been arrested. The leaders of the tired physicall, or no
rore fired than 1 usually

to g up r se
ome s

for refusing to give up their bus seat in Mortgomery. Nine

Black community had considered a bus boycott for years to

fight the racist laws, and after the arrest of Rosa Parks, they

to w ca
e Mo e us

wos of the end of o

that it was illegal to racidlly segregate seating on buses. ~Rosa Parks

4 © ) A%



/ . ANSWERKEY A

BOSS, P arks

bus driver asked the people in Kosa's row fo stand and dllow him to sit. Three

people did, but Kosa refused. The bus driver had her arrested

NAACF Bld beca

The action Rosa Parks took set a movement into motion.

Describe the movement:

The arrest of Rosa Farks set the Montgomery Bus Boycott into motion. Black

G © iy 7



Core Anchor Standards: BL.3, BRL6, L3, W3, W9 | Duration: 30 MINUTES

Objectives: Students will identify details in the text that convey emotion.

Materiall lee d:
Back of = GO [
Show, Do Tell ab

L

Actions: Show students the cover of the book. Point out the description of the story in the

t of defiance through the eyes of a child Discuss

rignt lower corner: Fosa Parks's historic ac
with students what it means to be defiant. Allow time for discussion about how Eosa Parks

was defiant using information from the article they read in the previous lesson.

After reading the first couple of poges, stop and ask students, “Who is teling the story?”
(the young boy) *How do you know?* (IF is written in first person point-of-view; using words

ke I, me_myv The pictures shou o vouna boy: Fven without looking of the pictures,_we could

fell it wal Vg BEFSE O =BTEE T Fie e TN 0 B T IRIE Thaly, and Thilare
playing s b - e lmos S il ould 88 AncSamm-sc bl S the
book fold was "1 1haWles of a d

Continue reading until the poge beginning with, *Some folks get up..* Remind students that
good author will show the reader how they are feeling by using sensory details and dialogue
rather than just teling us outright. Aaron Reynolds does an excellent job helping us feel what
the child must have been feeling in that moment. Pass out the activity or use it as a whole
class chart to complete as you finish the book. Be sure to point out how much we “feel*
becauseit is written in Tirst person

Ll |

Discuss hguithe aughaschowy e ‘i iNQiet ettt T haeaaden e book- hamas

someTthinSal@ SN AN, and hil=eld8it Hel S -ong® b rave) YW lcan alsgscuss
what it r br o hergi- S chin, Blong sa SR A en the
boy.. andw this IS & ple of sl font &8 Va8 means b nonsense;
Rosa ForlBalso matis Dok Jamems 1 E:nh,_._,.-ng SO, ORI/ <; W WL\ feels

less afraid and mare confident in his future.)




ANSWERKLEY M

Ncme ]

" SHOW DON'T TELL -

When Mrs. Parks refuses to get up, how does the little boy feel?

PR

How do you know?

. &

® O g
.-
-

scared

worried

Mama?* him fo hush. Folks lock bock with angry
eyes.

“We in trouble, Moma?* He hides his marble.
He hos shaky legs.
He starts thinking maybe she
does belong up there Folks are doin’ mean scratchy
whispers.

He watches Kosa get
arrested- gettin’ houled of f Her eyes are fierce like a
to jail "or worse® lightnin’ storm

_PREVIE!

i eer‘. utes fe

He's shak

© ﬂh
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Core Anchor Standards: ELI RL3, RL.7 RL6&6 | Duration: 20-30 MINUTES

Objectives: Students will identify important facts and details fo summarize the fext.

Materiall lee d:
Back of = GO [
Facts on@F iction (0 R

Actions: Remind students that historicadl fiction is a story written that includes accurate

details of an event in history, but many of the characters ond details of the plot are

made up. Back of the Bus is historical fiction

Ask students to recdll facts that were included in the book- what did the author share

that was true about that day and cbout Rosa Parks? (If needed, re-read the book.)

Then, tdililed R ==K i c1idic H i B sare ofiiihat
redly haenf - dBSEESUre o &% g ack T8oughihe pictulis and it out
that Ros s d OO in 1 brit of Be bUSEREE tholi, tures
show she vas. (TH g hcort anemsiscor Fion e Ly 1 's a good

way to remind them that this book is historical Tictionl)




/ . ANSWERKEY

Back of t,he Bus

Black people sat in the back.

Mrs. Farks is from the tailor shop

(she is a seamstress)

The bu

The bu

move, but she doesn't.

river [l

The bus driver calls the police.

Mrs. Parks is arrested.

N

ont rogmef the
olor.
ctually

“PREVIEW

fictional characters.

Rosa Parks plays with the little boy

and his marble.

Rosa Parks is sitting way up front in

1‘wo came 1o or‘r‘es1‘ Rosa Parks.

© ny z;z




Core Anchor Standards: W3, L3, BLI, RL.3 Duration: 25 MINUTES

Objectives: Students will identify ways the author expressed voice,

Materiall lee d:
Back of = GO [
Voice in [lick of TR oclll Ty

L

Actions: Remind students of the previous day’'s “show, don't fell' lesson. The author
showed the boy's emotion through words, actions, and descriptions. This is one way to
express the voice of a character Voice will dso reved the character's persondlity,

experiences, and even Their age.

Lock at the voice activity together. Each senfence from the book revedls the specific

voice of the boy. Describe the voice the author expressed, especidlly based on word

choice. I ol - Oy, TR o otime to 1 about
how the Bithe S he s W hE the bolivg & ever horel writing | aseul rn
*accent” S idlec

Foint out specificdlly the language that sounds *young® or *childish” and how it might
have been written differently had an adult been narrating This is cdlled perspective:
when the narrator’s experiences impact how something is described. For example:
Fiffeen whole minutes we sit but it feels fike a big bunch more An adult might say
something like, “We sit for fifteen minutes, but it feels more like fifteen hours,” since

they would have more time terminoclogy in their vocabulary.




/ Nm ANSWERKEY - \

) Back of the Bus

" - iEVmJr anww .
We'r&Sittin & we'"d su v ,

He has a southern accent (no g on the end of sitting). He is a rule-follower, sitting

in the back where he believes he is supposed to be.

I can't see him ‘cuz of the people jom, but I know that growly

ol' voice.

He tak n ok t PICIEEGU \ﬁg h’

Fifteen whole minutes we sit, but it feels like a big bunch more.

He is young, so fifteen minutes can feel like on eternity Also, the ferm *big bunch’

sounds like what a child might say, rather than an adult.

That policeman clicks them metal things on her hands, quick and

2] ® ) AR
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Core Anchor Standards: EL./ Duration: 20 MINUTES

Objective: Students will analyze how the illustrations contribute fo the mood of the text.

Material: Aok
Back of 8= BE LR ol B s

-

Show, Do el o / Llca sierted in © ¢ lesso

Actions: fiew Thallin s re exprssed AN o ngee details

14 4

from the “show, don't tell* activity one more time. The author helped us feel these emations

through his word choice. This is called mood Mood is the feeling we have while reading a
story. Illustrators have in important job in picture books. They must match the mood the

author has set in the story with their pictures.

Go through the book, poge by page, and analyze each image and the mood it setsin the

story. Verify that each image matches the mood of the text on that page as well.

Some pol oflnt
The pagden Ma s hig O Ush: S o sterfiihok GRERESS looiik vith a bit
of a fro@l What S-S jgest hap U Mar@L B warnit him

to bring any unwanted attention.

The page showing Rosa sitting tall, looking out the window suggests determination; she will

not back down

The page showing Rosa speaking to the policeman: she has a furrowed brow, clutching her

purse, and her mouth is closed in the image. This image creates a mood of worry - she

4

Seams LC f-uIH.F\ :F-.e W"'\"""""iﬁl’: Obc\l. Y P fuﬂfq-\.\.l I-P.IGF-:P\.--\.-'.L

The poge o Jok e Vgt Rogilishe | a TR R v,
suggestif-oncer N odllhlso creal nood divorri he very | : suggestsa
very dif filllent modiilth Sk I cps WS orniSRINE N NS cyves. It is
a mood of love; we can amost feel the warm hug she is giving.

|/ @




Core Anchor Standards: W3, L3 Duration: 45 MINUTES

Objectives: students will practice writing to show persondlity ond experience with voice,

Materiall lee d:
Writing 8 oic Ty

Actions: BEmind st of ry THESScticge g d RIS to
reveal voice in the mentor text in the previous day's lesson. Today, they will practice
expressing voice in different scenarios. Each scenario should be written from the
perspective of the person described. All of these scenarios are similar, so without
proper word choice or expression of persondlity, experience, or age, they all could

potentidly sound like the same story

This activity could be completed independently, or with one of these variations:

Studentd SoulB i {8 B ob W haihe e rsonBllght B in cachienarigiith o
partner B G longt o ftef parks gri i icel
g

You could cut the scenarios apart and give one to each person within a group of four
students. The students would write their responses, and then share without revealing
the perspective description first. The other students would have to try to guess who

the charaocter is suppeosed to be based on their word choice and descriptions.




Date:

the first day of kindergarten:

I squeeze Daddy’'s hand extra-tight as we
get to the door of my classroom. There is
a nice-looking man with glasses and a big
smile standing in the doorway *Good
marningl My name is Mr. Cooper! I'm so

happy t

he says

OUr g gor ’ '

d ip—TT. eq

and I hi d d Sh
do,

the first day of kindergarten:

It's hard to remember my very first day
of school, but I imagine I was probably
just as nervous as Keya is about hers. "You
are going to have so much fun today!” 1

tell her, but I can still see her eyes are

A teacher is wdkinginto their classroom
on the first day of school:

I flip the light switch on and breathe in
the smell of freshly sharpened pencils and
new crayons. I set my coffee down on my

desk ond lock around at the empty desks

those s
::icieu of
':ﬁ Jeach, and prepare for middle school

An eighteen-year—old is waling into class
on the first day of college:

I climb the steps of the lecture hall,
clutching my notebook in one hand and my
coffee in the other. I drop my shoulder
bag info an empty chair and sit in the next

\,.r_inour“ne:,.r::
to becoming a veterinarian starts ncwl_ 7—

® ) AR



Core Anchor Standards: BLI, BL.2 Duration: 15-25 MINUTES

Objective: Students will analyze the symbolism found in the mentor text

Material: Aok
Back of 8= BE LR ol B s

Symbolis ACTivit

Actions: llmind sHllcrii NN LoD oot IR SO oy W aeng with o
marble The author wrote about the marble intentiondlly in this book; he used the
marble for symbolism. Tell students that sometimes, an ohject in a story can be a
symbol and have a deeper meaning The markle in this story symbolized the Black

communiTy.

RKe-read the pages that feature the marble and have students lock for paradllels
betweendhe markble ond the Black conomunityindhbe 900 Cononlede the symbalism
activity BGeT B vORNisi:s The i bleMS- volouIdMnply holthe disgision for

this lessq oL ri




/ . ANSWERKEY A

SYMBOLISM

How did the author use the marble as a s

:mbol in the book, Back of the Bus?

PR@EW

Some ways the author showed this are:

The boy was playing with the marble and giving it freedom (rollingit down

the aisle) but his mama told him to put it away, just as people of color had o

follow certain rules and didn't have freedom He especially hid his marble

held it

L «sEen

\ i
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Core Anchor Standards: W.3, WH, EL 6, EL./ | Duration: TWO 45 MINUTE PERIODS

Objective: Students will create two short narratives using a visudl

Materiall lee d:
Chaotic | % _tu 0 te or ¢ i ayed ¢ scre stul it or )

Writing | tivity proil A x2 | students ™ lank pfer

Actions: Instead of writing from a scene prompt as they did the previous day, for the
next two days, they will be writing from a picture Kemind students how the tone of the

mentor text was shown in pictures AND words.

Display the picture on screen or distribute the picture in color o the students. Ask
students to look at the picture closely and jot down a few notes on a pieces of scratch
poper or in a notebook about the things they see They could even start imagining who
the peor in furl i aski e > B T thinki@& who is
the wori- a8 Hhal i E=Y o ball it sorfiibne (=7 \Wholle all HEChildren-
friends BOINgs. d pleaeTdlls fol B scenaior e inple, is T over
since the “are all B all s ¢ ), o rite F eas o, Also be

sure they are noticing the facial expressions- what emctions are being expressed”?

RKemind them they should just be making a list or brainstorm jots of what they see and
what they think, not writing a story at first. Have students pair up or get into smadll
groups to share what they see and what they think might be happening. Brainstorming

aloud with others will help get the creativity flowing

Studert S W \ S - i TR R Ol o i vornan's
perspeciie gl L Elbildls nelibhalle Reliind siilaata of [e gdlagind rhey've
learned & out shc 't 188and using = wher ritinhis week suld use
their br@storm IS e tails U The s = |, thallial should

have a clear picturein their mind of the chaos without having to SEE the picture.

y7, © i







“Name: SAMPLE - WOMAN Date HIA

.
"‘--

rthday

sleepover B s if one =Tting each

other riled upl The squedling and screaming.. I can dlready feel the headache coming on. "Girls..
girlsl’ I plead "I need fo finish cocking dinner. No more pillow fightsl® But, it's as if I was fdking to

a wall. One girl jumps onfo the back of the sofa and ancther looks like she is about to launch

herself from the coffee fablel And wait, is someone crying? There is only one way I know fo get

this under control. "That’s itl* I yell, "One more squeal and there will be no birthday coke, and Ll

be calling e scre
silenced obob|Eryin
X a watc baserment. '_

'\ I sigh a breath of relief ond head back into the kitchen. 7-:

o © il




ASSESS LEARNING

Core Anchor Standards: RL./, L3, W.3 Duration: 20 MINUTES

Objectiver Students will demonstrate understanding of mood ond voice.

Materiall lee d:

Nightmar = lre sm

Actions: Five studl raiiie e pid = ass

Possible answers:
S,
5
' - L]

=

& »

o —

| Which BEGE wor = NETIT with | cture’

Sy resp ul/ | 1k v

-
5 I
Qo
Ej
c
Q-
—=
>
m
3
l:-:ll
{4
3
M
-
h
i
Qo
-
Q
3
o
]
=
e}
m
==
Q
0
3
M
DI
m
i
o 7
M
=
Q
Q
Q.
—
Q
C
1
T
Q
il
-
x
)

ne child lld noT be screaming or have balled ug ond maybe she
ould be picking up her boc

(Y

. Write a short paragraph from the child's perspective that fits the scene.

— R, [ = o~
Nl L', 28 A=Y il C = Tire
- W v | " W L b= =
— S b gy L, - -~y -
~ - — e =
A A L Lo - L A -
o o enver e R sl aTalallals s T Toy Ol
— — — W — = — o L b,
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Checiler of Uge

Thank you so much for your download!
Feedback and ratings are always appreciated!
Make sure to follow my blog for more
classroom ideas: www.ideasbyjivey.com
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