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 Welhlly, Wl Tech Ol

Using mentor texts is one of the best ways to maximize your
Tfeaching fime. You are able to teach multiple skills, subjects,
and topics with just one book!

You will notice that this unit dligns in best practices with my
other resources, so it can easily be incorporated intfo your
plans without breaking stride.

With the monthly mentor text club,
you'l get a unit just like this one every
month during the 2019-2020 school year
for less than $3 a monthl
Youll dlso geT exclusive opporTuniTies like givecwcys of the
book used for the lessons, surveys To provide inpuT on what
books and skills \/OU'd like o see incorpoqued, and immediate

emgdil notifications when each new unit is available. Plus, a
bonus lesson is included that won't be avdilable anywhere

JOIN THE CLUB

If you purchased this as an individual unit; it’s not foo late fo_join the clubl

Purchase the club membership bundle, then email me the recejpts for your

individual purchase and the bundle purchase at ideasbyjivey@gmail.com.

:-. I will happily refund you the price you paid for the individual unit!

\ N Happy reading! -Jivey e /
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%’W% M Gounting on Katherine by Helaine Becker

READING

GRAMMAR

WRITING

Read Counting on Katherine

Show students the mentor

Guide students to outline

Ll f - ~njoyr ~* Talk o} " " tence " Yope ! “ou *'1g on Kath "ae by
% an, ol on de¢ ith 1 3st  notic bout sorl  the fact  -ovided
> e M e se¢ nc empha g o ol
g ays, “You ount  mel” | de re word
Students will identify the Students identify the Students will “backwards
() main idea and supporting functions of the words in the | organize” to outline an
3 details of Counting on sentence. Use the interactive | article adlready written by
>|__ Katherine using a web activity to teach/review identifying subtopics and
g organizer. focus skill of compound listing key facts for each.
predicates.
Students will identify the Discuss how the sentence Continue the idea of ways to
T Jea “oor |d be i t v.  from men  sentence
% star f ew ¢ g r et ther, adllow time  looking  rhe fext
— ne ani st n orevie he sa >l 4 ntifying
E ser and shc where 5 could be
= ided '« -agraphs.
Students will compare the Discuss how the sentence
(a4 two women in the articles to | can be imitated. Share the
g share the similarities and example and note the
- differences on an H-diagram. | differences. Students should _
E o Students use an outline to
== imitate the sentence and organize facts fo answer the
share. constructed response
Accoss tha ~dents’ Prnctice fanyn il mang swith prompt. They should also
g “ae  an geo  ail ea ‘" ting sessn or e cTr p Use Var
E w F W 3 H e sa's ). evide 2-based/ ‘ms.
E assage.
[ )
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Core Anchor Standards: LI, L2, L.3, W5 Duration: |5 MINUTES DAILY

Objectives: Students will notice grammar and conventions, revise, and imitate a mentor

sentence Lopp i mitheir S

Material  les  d: yc rene ousi ~astors  er--s5, | Acourage
Mentor = <1 (Cou  onK erine) >visitr  webs 7o read ¢ * ideos on
Menrtor B tence BN t plen c ‘""oeax e arfedwith
Student Notebooks them: MASTER MENTOR SENTENCES

Actions: Each day, students will work with a mentfor sentence in a different way in their
notebook. Discussion is where the learning happens- this should not be center or independent
work! Students will notice what is RIGHT about a sentence (rather than looking at a sentence

full of mistakes) fo apply what they see to their own writing.

Day |- Students should share what they notice about the sentence that makes it an excellent
senfence W the ne eadl e h 1,0t point of  rhe

compoun oret ol |ifd :yl n'tsince s/ he fo s

Day 2: ST enfs sht o wntit the functic  f thap! dain lecan fenc o O the
words help the reader understand what the author is communicaTing? Especially Tocus on
the verbs since they are the predicates, but don't worry if they can't label every single

word in The sentence.

Day 3: Students will revise the mentor sentence by adding or changing words without

changing the meaning of the sentence.

Day H: Students will imitate the mentor sentence by keeping the style and structure but
writing ¢ har (oL W o eadd f T¢ he  xomple i 1 ond

allow the udi s Ing’ :\ atisthe| ne  ffere fron e origin

Day 9: ST lents wit N awhi thayihave ed witood o occessn

S) © Jivey 200



https://www.ideasbyjivey.com/master-mentor-sentences/mentor-sentences-for-3-5/

Monday - possibilities of things to notice
*compound predicates/ list of actions
commas in a series

pronoun used to replace “Katherine®

ggjsr‘?l’r:::: 7(;;?18::: talk about irregulars- took, began S h e r O ' ' ed u p h e r S ' e ev e S )

simple sentence

Tuesday - label the sentence
She — pronoun
rolled, took, k
up — adverb
her — possess

h, a

"9 O Kattherne

deep —adjec
and — conjunc
doing — partic

She rolledup
the math. ~

— th, and
complete subject complete predical the math, ' begqn domg

simple subject simple predicate ~_Countin
on Kather;j
rine

=]

Wednesday - possibility of revised sentence E She roll
Katherine rolled up her sweater sleeves, took a deep breath in, ade ed Up her SleevSs t
and began doing the tough math. ep breafh, and b 0ok
(named specific noun, added adverb, and added adjectives) ¥ e mafh. egan doing
Thursday - possibility of imitation sentence ~ Cou,—;”n

o . on Kafherine
She plotted out the numbers, joined the points, and formed a
curved line. She rolled

up her sleeves, took

f deep bre

Compound predi
out the activity
Under each flap,
compound predi

worked and eqrned 3 I. Circle 4 mistakes in the sentence. Rewrite the sentence correctly:
: She rolled up her sleeves, took a deep breath, and
ol began doing the math.
-'6 : '0 unc h a nd ret urn : Underline the verbs that form the compound predicates.
Q. . 2. Katherine gazed up at the stars and dreamed of her future.
1 N 3. Katherine turned into a star student, skipped three grades, and
8 " rises, fa”s’ and lands : made her brother jealous.
Q . 4. Her dad worked night and day, earned more money, and moved the
@) R R A A R R family to a town with a black high school.
g ) 5. Katherine heard about the jobs at NACA, applied for the
ol
Q. = H = W e
S|
8. John Glenn orbited __ Earth three times and
---------------------- became a hGrO.

q © oy 2id [ © oy 2id
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LAY O ORD OR

Core Anchor Standards: L5, RLYH Duration: 45 MINUTES

Objective: Students will demonstrate understanding of a pun, or play on words.

Material lee d:
Countinc Prnd , H ecke
Pun Acti vy

Actions: Show students the book you are going fo read with them, Counting on
Katherine. Make sure fo discuss the fact that there isn't a photograph on the cover-
instead it uses illustrations. We usually think of drawings and illustrations in fiction
books, but they can also be used with informational books that we call narrative

nonfiction. With narrative nonfiction, the book reads like a fictional story, but it is a

true story.

Read the el e | 5.0 kakl f X 1 ory” righ from
the begii hat th =scd al leairl ot ot ond | bin, 7 Lillbistral ngelhe cader
finds oul aTherir =dm 1 and love earn T mar  orly age, '
“factuall -~ “expc or i« \ing 1 book T ingi. 1 on Itis

informing us but it is also felling the story of her life in an entertaining way, showing us
that nonfiction texts can be written in different ways while still providing factual

information.

One way an author will maoke narrative nonfiction more entertaining is by using
descriptive and figurative languoage. Discuss the title ‘Counting on Katherine” and how

this is a play on words, or a pun, because she is a mathematician - she loves to “count”

but how! &4 ha¢ o v d Sraii m ining VRS Do € AR d to iy less
Katherin® Sl 'dT 2 b e sal ‘Y cand nto WAlloy st o
demonst fe theil . »rstc ing of th ‘ol anc gura e meanir ohrase on

the Pun I ivity,

7 © Jivey 200




| e _SUSEEStEd RESPONSES Do

"You can count on me"

it

When ' | ing w
“You ¢ el n Gle
Glenn, LIT AL nte

Katherine was letting him Students might draw John
accuracy. She would not let | while shouting numbers,

he expected her o do.

PREVIEW

erine.

Know he could rely on her sitbing/standing on Katherine

him down and would do what | counting on his fingers, etC.

What makes this phrase a pun, or a play on words?

She is a mathematician, So this makes the phrase have a

© Jvey 200
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Core Anchor Standards: W2, WH, W5, RL.2 | Duration: 25 MINUTES

Objectives: Students will organize the information learned from a text info an outline.

Material lee d:
Countinc _he . H ecke
Outline ¢ ivity ( ‘e a cut-opor Ets)

Actions: Explain fo students that the author of Counting on Katherine had to think about

how to organize the facts about Katherine Johnson in a way that would help clearly

inform the reader about her life.

Give students the outline femplate and the facts page. Students should cut apart the
facts and group them by how they relate fo each other. I suggest not allowing students
o glue until you have gone over it with them. Have students think of how they would

name th U ct o thg f g K¢ erine Jg¢ son, the
name oft ack | sset ol s aubte csi ll stu nts 1 feach ¢ fonia Ul
logically ' Sup the ~mat . (Refer o the| ok if  =eded to ~ Vhere
facts be ‘g.)

I provide a general subtopic nome as well as a creative one- you could work with

students to also think of other ways fo name the subtopics.

Once you have reviewed the logical grouping and naming each subtopic, the students can

glue.

9 © Jivey 200




Date:

e _/ANSWER KEY

Q

C

SCH &
DH( |

vA

[
Q

B

ING
AT

T71c - Kathening Johnaon
Yol _g'-"-|_‘=

[/
[

( FOR

A

\|

o
HARD-WORKING
STUDENT

She was so bright, she

I

] 1

|

skipped three whole 1]
grades. : :
] 1

|1

Her father earned enough : :
]I
I

money to move the whole

o
HOLDING OUT
HOPE

NACA hired thousands of

new employees, includin
ploy 9

women, but when Katherine

applied, she was tfold the

positions were filled.

o
COUNTING ON
KATHERINE

Katherine calculated flight
paths for Project Apollo
which always brought the

astronouts home safely.

Apollo I3 would not have
returned fo Earth had it
+

n for Ka ine’s

e

_—— e — |
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Core Anchor Standards: RI I, R1.2 Duration: 30 MINUTES

Objective: Students will determine the main idea and support it with key details from the

text.

Material lee 4
Countinc uthe oy He 0 Cecke
Main Ide ondKe' e s /A it

Actions: Show students the mentor text cover again. Talk about the title and subtitle, and
discuss how they accurately represented the topic of the book- it was all about Katherine
Johnson and how she became the mathematician who saved the Apollo I3 astronauts. But
was that what the book was all about? Knowing the fopic of a book can help us fo
understand the main idea. Talk fo students about finding the main idea of the book by
looking at the key details that the author shares through the book. What was the author

trying o make sure we understand about Katherine through the details that she shared?

Use the | ook or niz t¢ artidert il <ey de ils f¢  ther byl Skinabd | ot the
fext’'s pa s'and p goul e impori ' ctails 0 auth snared. | * hodeling
your tha  hts (thi o )| red. jyap a Tmen. r e
important detail that stands out fo you. Then move to re-reading a page or pages where
the students have the opportunity fo tell you what they think is important to add fo the
graphic organizer. Finally, give students a page or two that includes important details (or
praject using a document camera for all students to see) and dllow them fo work with a

partner fo identify the last important details to add fo the organizer.

Come back together and discuss how these details fell us one thing about Katherine- this is
the main £ 1 L\ el r tol i N a. clls the 1 idea
using the etd i nth be . Ask sty onti O refl - dc 5 this sel nce st¢  what

the book " J'imos out?

[ © Jivey 200




/ e Suggested RESPONSES pore I

" counting on Katherine

What key details did the author share about Katherine? What was the main idea?

PREVIEW.

she Was a ' thought Were boring
little girl \ or Unimporban.

ine’s
bions
b the
important professionals. Qspt?rl’lc?nguts
Katherine was home safely.
Known for her
accuracy and
got, promoted
b0 Project J ohn Glenn refused to Kat,herme
Mercury, a. her
dang
Missi
. astr bl
:'_ 1a

flight paths.

S 7

12 © Jvey 200
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Core Anchor Standards: W2, W5, R1.2 Duration: 30 MINUTES

Objectives: Students will read about a fopic, create subtopics, and write out facts that
fit unde b sub

Material les d:

Political = rneer ai

Outline = nplate

Actions: Remind students of the outline activity you completed in the previous lesson.
Tell them foday, they will be reading about another African-American woman who

overcame obstacles To achieve her dream.

Read the article fogether and then allow students to work fo identify the main fopics of
the three paragraphs as “subtopics,” and then paraphrase the important facts that fit

under egalpsubtogiaplhis caylddbasdana withesypaataaswnsindasandastly.

(They ai KW qc so\ & st for - mc. ¢ U e, They

understd | how f¢ 1 nize )

Point out how the columns/subtopics are grouped in the article- by paragrophs.
Students should think about how this transfers to writing, keeping the details grouped
within paragraphs fo keep the details organized logically.

13 © Jivey 200




J " Political Pioneer . \
, The daughter of immigrant parents, a child during )

the Great Depression, and being a Black femdle... all
of these could have been barriers for S|mr|ey Chisholm,

but sh

Brookl

grew er who prize. n a{
debat she e

she knew belng a woman of color would be a great obstfacle. Instead, Shirley

became a teacher, but also joined groups like the League of Women Voters

and the National Association for the Advancement of Colored People (NAACP)
fo fight for civil rights.

In 1964, Shirley decided she wanted fo be a bigger part of politics after
all. She wanted 1o be a porJr of Jrhe New York State Legislature, the group of

peopl

Afric '

later, Jrhe

Congress, ﬂ'\e law-making body of The country, and she won the election. She

was the first African-American woman to be elected fo Congressl Over

fourteen years, she fought for the same issues she had in the civil rights
groups: equality for all no matter race or gender, assistance for the poor,
inmmigration rights, and children’s education.

During her time as a US Representative, Shirley also took a big leap in

972 a ca ite the
unfair '
_Perha
.'_Clebd'h wﬁrh

\speech Her perseverance is reflected in her nickname: “Fighting Shlrley /

H ©|ivey 200



born and raised in
Brooklyn, NY fo

immigrant parents

with Three sisters

won
d }

professors told her

to become a

politician

became a teacher

second African-

American to be part

of the NY State
Legislature in 964

bt ot a esid
e nto
6 he win

served for [H years

fought for civil
rights, for the poor,

ran for President

in 1972

first African-

American To run for

she was blocked
from TV debates
and only allowed to

make one speech

~ Join il
. roup

55

re 0o her
i igh irley”

pe

© Jvey 200



Core Anchor Standards: RT|, R1 2 Duration: 30 MINUTES

Objective: Students will determine the main idea and support it with key details from the
text.

Material les d:

Brave Bi e artic

Main Ide andDe’ s v vert s-cf = war o)

Actions: Read Brave Bessie with the students. Remind students of how you worked fo
find the main idea of Counting on Katherine by looking ot the key details that the
author shares through the book. You will be doing the same with this article.

There are two versions of the organizer. Choose the one you feel your students are

ready for. Use the graphic organizer fo start identifying key details together that

support ghamain idaa by lopldnashacleat thesartinlasand paintinasowtthe impoatant
details 11 au, > har
Talk abo how de iic ke 1 dav she \ sorn or here e lived a ant facts,

but are not key derails inat neip us undersiand The main icea.

Give students the opportunity fo tell you what they think is important to add to the
graphic organizer with the first two or three paragraphs, then, give students time to
work with a partner fo identify the last important details to add to the organizer.

16 © Jivey 200




J Brave Bessie \
“The air is the only place free from prejudices.” Bessie Coleman said this
affer experiencing this Truth first-hand. Bessie was the first Africon-American

fermale pi|oJr in a time when not on|y was it uncommon for women fo fly planes,

but c

she w , wh o Chi
She we  ed as Vi

she worked, she ||ereneo| to the stories of the pilots who were returning home
from World War 1. Bessie decided she wanted fo be a pilot. She got a second job

fo save up enough money for flight school, except, there weren’t any American

aviation schools that would accept her because of her gender and the color of
her skin.

When no white |o||o1‘ was willing to feach her how tfo fly, a friend and |eoo|er

uggeer
Vo h the
Jro fly

Bessie returned to the United States and word spread that not only was
she the first Black female pilot (which was already setting a new standard for
what women of color could achieve), but she was dlso a daredevil flyer! She
flew a small biplane and wowed crowds who gathered for her airshows where
she would turn in figure eights, loop-the-loops, and dives. People began to call her

Brave Bessie.

airsho
gates
.- accide  she is

. African-American women To ac

\....

nly cr

hs

hieve

[7 ©|ivey 200



| Nome:_SUEPESLEA RESPONSES e N

Brave Bessie

What key details support the main idea of the article about Bessie Coleman®?

Bess i spi
pilot = a Yy bhe pilofto
Whetiit wa piloalers

unheard of for She worked two jobs 10
black women to save up for flight school.
do so.

P th erican
a school
. would accept

Bessie _/ herbecause

received her she was a

international Black woman.

pilot’s license.

Bessie went to France Bessie would not do an

01 api i if Black peaple
0 L\ lowed fere,
€ 0 he
. S1€ gat L
"\

18 © Jvey 200




ADD DE |A

Core Anchor Standards: RT.2, W2, W5 Duration: 20 MINUTES

Objectives: Students will determine where new details would best fit.

Material ee d:
Brave B Tic
Add Nev  etails £ 1

Actions: Discuss with students how sometimes when we revise writing, we add more
information or details. It’s important fo know where those details should go. We

wouldn’t want fo just add them in any place in our writing.

Allow students a few minutes to re-read the article about Bessie Coleman. Point out
that these are NEW details on the activity which were not shared in the article, and
they should determine which paragraph they would fit info based on the content in

them. (Y sh b or. tha' e di E ue abou' essie
Coleman
Dependir on how, uc sug " ur sl nfst s " Hone ( uss and

then send them of f to work with a partner fo discuss the other two, and let them work
fogether to defend why they chose the paragraph fo put the detail in, or you might do
the entire thing fogether

19 © Jivey 200




/o _SUZESted RESPONSES _ pe

Add New Details

PREVIEW.

Why would this detail fit in the paragraph you chose?
Paragraph 3 shares how she went t0 Paris 10 £0 to flight school,

where they would speak French.

______ Unfortunately, Bessie was going fo do a parachute jump at an

PREVIEW

Paragraph o mentions thab She died in a flight, accident, and this

tells how she died.

4 Bessie hoped to start a flight school for African-Americans,
but she couldn’t do this without money. She began flying in

airshows to earn more mone

Why il tinth
: Par S ed ds
- why Sile fle :

FIEW.

\ ;.

20
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Core Anchor Standards: RTI, RT3, RLS, RT.9 | Duration: 30 MINUTES

Objectives: Students will compare the structure and confent of two fexts.

Material lee d:

Political al

Brave B ie artic

Compore/ COI’T|'I"O&| |‘|—L/|ugr'um

Actions: Have students review the two articles about Shirley and Bessie. Students could
get with a partner and one student remind the other dbout all of the important things
they remember about Shirley, and let the partner add anything the student forgot, then

switch for Bessie.

Give students the H-Diagram. Students should work fo compare the fwo women using
the infor H a el otfe . ot ¢ ave stud s work

fogether rix o der

2l © Jivey 200




/ . ANSWERKEY e SN

Famous Black Women

il Mal o

grew up in Brooklyn, NY

had three sisters

was a teacher first

beca

York S s
then

epr
fought for laws tfo be
passed that helped end

inequalities

ran for President

Fthrng Shirley”

ve I Efrsv sel
an st p

faced discrimination for
being Black and treated

unfairly for being a woman

had another job before

what they were known for

fought for the rights of

others

had a nickname

EVI

born in Texas then

moved fo Chicago
had brothers
was a nail technicion
to fly il ¥Fance
e pilot

daredevil flyer

wouldn't fly airshows if

they were segregated

“Brave Bessie”

|

: /

22
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Core Anchor Standards: RLI, RL.2, RL.7/,

RTI W2, WH. W9 Duration: TWO H5-MINUTE PERIODS

Objectivamttuderrmmll intfamm o vwamlextsaw o iemnknowledammbly.

Material ' .d:
Brave B ie artic

Political = neer ai :le

Outline, Evidence-Based Terms List, Constructed Response Checklist

Constructed Response Prompt

Actions: Discuss with the students the importance of citing evidence when sharing ideas
from other writers. Help students understand that it’s not only important to give credit
to the person who shared the information, but also for the reader of your writing to

know where this information was featured. Give students the list of Evidence-Based

Terms a  1¢. wk TN it e one. use¢ b eve  nim{ ney refl toana cle, they
don't sar & el 4 0 S gel v borin foa
Give stulihts thellinst ol il Jonse 'l ecklis oy Hexpe ot 2 with

them before giving them the constructed response prompt (or share on the board for

them to write in a journal or separate paper).

Give students the outline and remind them of how the columns/subtopics were
paragrophs of the articles when they practiced outlining. They should use the two
articles fo reference details that answers the prompt. (You may want o walk students

through #heoutlinanrocessifamidant feel thaveara caedy 4o do dhis on theis.own.)

Remind ¢ = 51 ne se-BE =l erms o ew 1 v e their
supporti  details® 5% ey v te, and to the ch' <list | be sure 1 done
Jrheir WOI R comp|e|c|y. TOuU Cur uisu encourn uge STuyucrils +0 mciuue d serirence \Niﬂ’\ a

compound predicate to incorporate the mentor senfence skill.

23 © Jivey 200
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© CONSTRUCTED RESDONSE "

PR@WEW

use key words from the prompt/question

J answer completely

 explain your thinking

"PREVIEW.

J uUse evidence-based terms

L edit for errors

d correct capitalization

LPREVIEW

y 20|q



Date:

|/ Nome: _SUBgESTEA RESPONSES

"TOPIC:

lellan

African-American Women Showing Determination

1C

Bessie wanted to be a pilot

She worked two jobs to earn

money for flight school

S
n

teach her to

N

ne in ric would

y a plane

She went to France

to become a pilot

Shirley fought against gender

and race inequality

She joined civil rights groups

impact in civil rights so got
elected o State Legislature
and then US Congress

She ran for President and

 PREVIEW ,

26
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J .l.\lglme: Date: N \

How have African-American women

shown determination To overcome obstacles?

© Jvey 200




7 e SAMPLE e N

How have African-American women

shown determination To overcome obstacles?

uall being an*ifrican-
Americ
been Af an-A n who h minatio me the

obstacles they have faced. Bessie Coleman was one example of a brave Black woman.

In the article, Brave Bessie, I learned that Bessie wanted to become a pilot. She

worked two jobs to earn money for flight school, but then no one would teach her
because she was a woman of color. She could have given up, but she didn’t. Instead,

according 1o the article, she went to France and become the first African-American

female their d  ims, foo.
ishol  The i, Political
Pioneer; ared [ s of dll

people. For example, she joined civil rights groups that helped make changes for women,

and also people of color. I can infer that she wanted to make a bigger impact because
she ran for the State Legislature and then the Congress, and wonl I learned in the
article that she was the first African-American woman to become a US

Representative. In both of these positions, she fought for laws that would help end

inequali I+ as tre
unfairly o ma ime, she
:dldn’i' fighti

N
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Concliuydiedt, Recpance Rulobc

EXCEEDS

MEETS

DOES NOT MEET

the
5
con

Appropriately cites the fext

throughout response

A t
g on Topi stay opic
ortin udes so uppo

ails

Cites the text in the

response

Lacks reference to the text

throughout writing

Organization

Style

Restates the prompt using key

words in the introduction

Each paragraph is effectively

Varied evidence-based terms

when citing

Appropriate language is used

to clarify ideas

Restates the prompt in the

infroduction

Each paragraph is mostly

Evidence-based terms used

when citing

Language mostly expresses

ideas clearly

Does not restate the prompt
or tie in key words from the

prompt in the introduction

Lacks organization of

ctions and

Lacks evidence-based ferms

Language expresses ideas
with limited clarity or is not

appropriate for the task

Gra

Conve 1ons

Handwriting is clear & legible

alization

Handwriting is mostly legible

Handwriting is illegible

fragments
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Core Anchor Standards: RT|, R1 2 Duration: |5 MINUTES

Objective: Students will demonstrate understanding of main ideas and supporting details.

Material lee d:

Biplanes Je! ‘et k A e ent

Actions:| ve stud fs her v ond - rails St )

Answers:

What is in S T

a  Bipll ss4 re el odl Lthe Wr 1 Sther

b. ) Bipl =5 wer« y inV. - rions use flyinY VMl o foroer¢c &= T g
c. Bipll ssonlyl ve ne ind d st i ry Ic

d. Biplanes have two wings, one engine, and roll easily.

Which of these details DOES NOT support the main idea?
These small planes only have one engine.

b. The biplone was invented from the idea of a box kite.
c. They were flown in WWI as military planes.

d. Biplanes are good for tricks, like loop-the-loops.
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Naome: Date:

Biplanes

A biplane is an airplone with Two wings- one

above the other Each wing helps to lift the plane info

. lan i ; 5 !
s for . D
| i fr i ve an
Th first eng i A ‘
invented by Wilbur an i ight. 1 Flyer

flew was 852 feet in 59 seconds.
In the early days of longer flights, biplanes were flown the most. They

were used in World War I as military planes because they were the most
advanced of the plane inventions. By World War 11, there were newer planes that
performed better in combat, so biplanes were only used for training.

Biplones are also used in aerobatic flying. They roll easily, making them

good | icke op pW Dored il f airsho
Famo ¢ i eman Ad aba ort learnel ow fo 7 in
bipla

Answ, these ¢ s ipla

What is the main idea of the fext?
Biplanes were invented by the Wright Brothers.

a
b.  Biplanes were early inventions used mostly in WWI and for aerobatic flying.
c.  Biplanes only have one engine and don’t stay in the air for very long.

d Biplanes have two wings, one engine, and roll easily.

Which of these details DOES NOT support the main idea”?

a.

b. | in

C. ey we n i

d planes :

3 © jivey
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Thank you so much for your download!
Feedback and ratings are always appreciated!
Make sure to follow my blog for more
classroom ideas: www.ideasbyjvey.com
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