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* MealhCy e, Tl Clualy

Using mentor texts is one of the best ways to maximize your
Tfeaching fime. You are able to teach multiple skills, subjects,
and topics with just one book!

You will notice that this unit dligns in best practices with my
other resources, so it can easily be incorporated intfo your
plans without breaking stride.

With the monthly mentor text club,
you'l get a unit just like this one every
month during the 2020-2020 school year
for less than $3 a monthl
Youll dlso geT exclusive opporTuniTies like giveqwoys of the
book used for the lessons, surveys To provide inpuT on what
books and skills \/OU'd like o see incorporo‘red, and immediate

emgdil notifications when each new unit is available. Plus, a
bonus lesson is included that won't be avdilable anywhere

JOIN THE CLUB

If you purchased this as an individual unit; it’s not foo late fo_join the clubl

Purchase the club membership bundle, then email me the recejpts for your

individual purchase and the bundle purchase at ideasbyjivey@gmail.com.

:-. I will happily refund you the price you paid for the individual unit!

\ N Happy reading! -Jivey e /

© ey 2000



https://www.teacherspayteachers.com/Product/MENTOR-TEXT-CLUB-by-jivey-for-Grades-3-5-bundle-4742264
mailto:ideasbyjivey@gmail.com
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Yoo () weed:  Her Right Foot, by Dave Eggers

READING

GRAMMAR

WRITING

Read the first half of Her

Show students the mentor

Students will compare

E P+ Foot ' tudente © tence " Yope ! “fc¢ ation provi ' {in the
o Yoy nl ar iny i 3st  notic bout artic  Statue ¢ .iberty, to
E 1 th se¢ nc empha 1gth ‘het s -~e the
a snstruct lintec e ad mentc tight Foot.
ithinfo~ m te
Read the second half of Her [ Students identify the Students will identify the
() Right Foot to students for functions of the words in the | author’s purpose for writing
E enjoyment. Students will use sentence. Use the interactive | the book, Her Right Foot,
— key details to identify the activity to teach/review specifically the author’s
g main idea of the second half | focus skill of adverbs. opinion/viewpoint and what
of the text. he wanted fo share.
Students will interpret Discuss how the sentence Students will compare the
w ~atic ~nte |d be i t . istorical f  on story
% lis. nc ra ol ic r et ther, adllow to ~formati they
— stol ce. st n orevie he zarn  fi  E oring Ellis
g ser and shc Islana
Students will compare two Discuss how the sentence
% firsthand accounts of life in | can be imitated. Share the
o America after immigrating example and note the
: from a foreign country. differences. Students should
< I
== w:d‘cd‘e the sentence and Students continue the short
share. story based on facts they
Shidents will answer Prnctice fanyn il mang swith learned from Exploring Ellis
g om,  he  on sti ‘" ting sessn or e id
- S S Y #  ac isa“a ')
S werty, f Iy on
<C
[ sson.
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Core Anchor Standards: LI, L2, L.3, W5 Duration: |5 MINUTES DAILY

Objectives: Students will notice grammar and conventions, revise, and imitate a mentor

sentence Lopp i mitheir S

Material  les  d: y¢ rene ousi ~astors  er--s5, | Acourage
Mentor T <i(Her - Foo >visitr  webs 7o read ¢ * ideos on
Menrtor B tence BN t pler c "oeax g arfedwith
Student Notebooks them: MASTER MENTOR SENTENCES

Actions: Each day, students will work with a mentfor sentence in a different way in their
notebook. Discussion is where the learning happens- this should not be center or independent
work! Students will notice what is RIGHT about a sentence (rather than looking at a sentence

full of mistakes) fo apply what they see to their own writing.

Day |- Students should share what they notice about the sentence that makes it an excellent

senfence W the ne eadl e h 1,0t point of  rhe

adverbs ' the' ol sig 1l s the fo s

Day 2: ST enfs sht o wntit the functic  f thap! dain lecan fenc o O the

words help the reader understand what the author is communicaTing? Especially Tocus on

the adverbs, but don't worry if they can't label every single word in the sentence.

Day 3: Students will revise the mentor sentence by adding or changing words without

changing the meaning of the sentence.

Day H: Students will imitate the mentor sentence by keeping the style and structure but
writing about what they would like to write about. Be sure fo share the example first and

allow the ts e\ he me/ T N gil

Day o: S 'S Wi cwhi 0 have @ ed witlh ned  Jllsessl

S) © ey 2000



https://www.ideasbyjivey.com/master-mentor-sentences/mentor-sentences-for-3-5/

(i @

Hundreds of workers
(perhaps 214 of them) took

Her Rght Fogt

Hundreds of wor ars

k
of them) took the Pieces gyt of the
NH_GZ 14 boxes, then b ga

PREVIEW

©hey i
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Core Anchor Standards: R1.6, RI./ Duration: 45 MINUTES

Objective: Students will compare and contrast primary sources fo the mentor text and

describemimmdiffe 2s ink® namn forrammtic Jen

Material es d:
Her Righ ot by Egg >

Primary  surces| At or =d fc  spla

Actions: Show students the book you are going fo read with them, Her Right Foot. Ask them

fo predict if the book is fiction or nonfiction based on the cover. Allow them fo share their

predicﬁon by a show of hands and let a few share reasons. Begin reoding and when you
reach the part that says, “This is true. This is a factual book,” discuss what that means (the
book is nonfiction) and how nonfiction books can look differently- sometimes with real

photographs, sometimes with illustrations, but always contfains facts.

Continue vt the L hal nds ) on, SRy . ve. ot seeng ures of
her feet. his s olf "1 backis ¢ obl how| = Stc saf libe yauas [ structed.
Have stu s sum (o =Ip you su ize) wl you  veread ¢ ¢ so far
France ¢ ed the | afc. of Wfo 1h ited|T ol Wwweits 1

Bartholdi designed The statue. He and his team constructed the statue in many parts and

assembled it first in Faris where it sfood for almost a year: Then it was faken gpart and

shipped over fo New York where workers re-constfructed the sfatue on Bedloe’s Islond. It
fook 1/ months fo piece the brown copper parts fogether The brown copper eventually

tfurned blue-green.

Look at the first primary source image. Allow students to describe what they think is
happeningmmmthe pig! usingim St theya momm i ¢ o et os well gelues in

the imag ind] =/ urc ey Theimd Lis/ :RE-| strd onof tH Statue ¢ Liberty

on Bedlo nd are he vi = boats | ind the ¢ !d jshows
the cons| iction) T 51 =onc  -imary sot s simile 0 on f the illug \ the book
O‘F BOP+P|U|\J| Ond hlo |eor|| \/Orloll Ul Ig +he ||und. —|—| 1~ 1 pl LR ]| y Oour\cb o +I 1~ |n+er\ior\

frame, designed by Eiffel, being constructed in Paris (the year 1883 helps us know this).

7 © ey 2000




Frank Leslie’s illustrated newspaper, vol 63, no. 1620 (1886 Oct. 9), pp. 120-121

PREVIEW
PREVIEW
PREVIEW

8 ©|ivey 2020
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PREVIEW
PREVIEW
PREVIEW
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Albert Fernique/New York Public Library, 1883

PREVIEW
PREVIEW
PREVIEW
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Core Anchor Standards: W8, W4, R1I, RT.3, RT 4 Duration: 25 MINUTES

Objectives: Students will compare information from fwo texts to identify new and

duplicatéan®mts

Material les d:
Statue ¢ _iperty sle

Actions:ilad the GiticiCialb ool Statcliof LICSH,"is Toailor aiew Tiiem o read
it silently to themselves. Lead a discussion about information they recognized that was

also shared in Her Right Foot, as well as new information they learned in the article.

Choose a color code fo highlight facts that were also in the mentor text, and facts that

were new information. (Key included with the lesson has ONLY shared information

highlighted.)

Picht bootan fon that was nofsahared in

You couldsalan disquaspvhat dhanelaonnad in [Har
the artic = Y& ' th =27 mflpi ‘an eovw and tke note, nthe bk « first
of every ‘ne _mk nth Hd | that! asn't artl 2/ i harein

the disct ion, for = L pri rice,

[ © ey 2000




Statue of Xibenty,

The Statue of Liberty was a gift from France. The French

hoped to give the statue fo America on the I00™ anniversary

f n took
itional . built

ir e

hil w for Sl

Frederic Bartholdi was the sculptor of the statue. He

modeled the statue’s face after his mother’s face, and

her robes were based on the Roman goddess of liberty
named Libertas. In her left hand, she holds a tablet with the
date of the American Declaration of Independence. She holds
a torch in her right hand fo symbolize lighting the way tfo

freedom, or enlightenment. In fact, the statue is not of ficially

a St e i ,\ berty B htening
Idi k e stal  wo to t
r ecr th ek esign an

iron frame for the statue. 350 parts are pieced together on

the outside of the frame to make the statue’s form. These

parts are made of very thin sheets of copper. These sections
were shipped to the United States in 1885. Months later, the iron frame was built on
Bedloe’s Island, where she would stand facing southeast foward the boats that enter

the harbor. The copper pieces were then secured on top of the frame, and finally

the statue was completed in October of 1886. The statue itself is 9] feet tall, but the

forch i r bd |
In | v s replt ngr mmwor

the cog r, and ing forch ( haod be 1 dart 5ed by

new on.hat w | It Twi o th

time for the Centennial Celebration of Lady Liberty.

12 ©|ivey 2020
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Core Anchor Standards: RI|, RI.2, R1.8 Duration: 45 MINUTES

Objective: Students will determine the main idea of the second half of the text and

SupporJr it \/\/i‘Hﬂ |<e\/ r‘]eJrQHS Fr‘nm +|r\e +QX+_

Material lee d
Her Righ . by cg9
Main Ide ondKe' e s /A it

Actions: Tell students you will be reading the rest of the book today, but you want
students to change their thinking from the day before. Yesterday, they learned about
how the statue was constructed. Direct students fo pay attention foday to what the
statue stands for; how it is symbolic. You might remind students of the symbols that
were shared already, like the torch symbolizes enlightenment, and the crown symbolizes

the seven seas and seven continents. Read the second half of the book to the students.

Talk to students about finding the main idea of the book by looking at the key details

that the S Asl S0 are e bk H D Was (Chal Gisioy, g the m'idea, or
the statl e b Ar dthe di s
Use the || ophic ol aniiih 1 identi “ng ke, s - byl kit back af

the text’s pages and pointing out the important details the author shared. Start by
modeling your thoughts (think-aloud) after re-reading a page or pages and mentioning
the important detail that stands out fo you. Then move fo re-reading a page or pages
where the students have the opportunity fo tell you what they think is important to add
to the graphic organizer. Findlly, give students a page or two that includes important
details (or project using a document camera for all students to see) and allow them to

Wor‘k Wi+|r\ e ogr‘Jrr\or‘ +o iderﬁ'hc\/ +|r\e |mq+ impnr+on+ r~|@+mi|g praWalalal 1‘0 ‘H’\e orggni7ph

Come ba o0 =th dic w1 st etailsi | us nbol n/ 1 Statue
of Liben -~ thisi¢ - ain =a of thi¢ jon of eba  Work 1o ' write

the mairiidea using the cetdis o the'oook. AT racent s Chlect™ loes his state
what this part of the book was mostly about?

13 © ey 2000




| Nome:_SUEPESLEA RESPONSES e N

Her Right Foob

What key details did the author share about the Statue of Liberty?

She
millio

rr S IN . ion.
andi ra er righ is
10 the JSA. ad ou

she 1S taking a SteP.  No one talks about how
She is walking, but they
talk about all the other

She looks as parts of her.

though she
meetbs them

in the sea.
. ‘ ' her
ng as
a . Sa
P statue bub
others who are just like her. /) sheisonthe

The Statue of move.
Liberty is an

immigrant

(from France).

dom There are broken

: ins around
s\ ough
on h

H ©|ivey 2020




A .D ) DD. A ' .D . ) D.

Core Anchor Standards: WI, W9, R1.6, RI8 | Duration: 20 MINUTES

Objective: Students will identify the main purpose of the mentor text, and identify how
point of view shapes the content of the text.

Material lee 4

Her Righ _oy ~g9
Point of = 2w Act

Actions: Have students think back to the two previous days of reading the book, and
remind them of the conversation from the first day about how it was nonfiction. Talk
about what was different about this book than other more traditional nonfiction books
(illustrations/no photographs, sometimes humorous, written in second point of view-

speaking directly fo the reader “you”).

Talk about author’s purpose- ask, was this book written to tell a story just for fun (to

entertaigmtascongmmm ou fmmmnuthing A =) gimmyou informmtion
about s¢ =th 5 € int ' Althoud the was| mel hor,anc e way/ = author
seemed ok | y ta isw_ it <eptc afte nde 5 1 us, his
purpose. r writit 10 Abod wasnof ¢ erfain! awas  oravide . on about

the Stafue of Liberty, and more specifically, the importance ot The plaocement of her
right foot.

The author also helped us understand his opinion of the Statue of Liberty through the
way he wrote about the information, and what he chose to make the focus. Ask
students to share what they think Dave Eggers believes about the Statue of Liberty
based on what he wrote. (You might return to the last few pages to look at the text

evidence= ohrases like, “The Statue of | ibertv was not built fo welcome just 1,886

immigral 11 h | Iy An. erends, car tene welc ing The bor, thel  red, the
yearning @ re a0 o hel lie sthel otue "iierty & rfont
everlaost: | symbc 1 \sfal 5 for free ' which' :quir action, a - ents the
foundatic of ourtcour ) ncn ctudericto déiciiinid viiditie Stavae ¢ liberty

means to them in the Point of View activity.

15 © ey 2000




/ teme.SUgBeSted Response e

Point of View

What does the author think about the Statue of Liberty? What do you think?

country’s foundation, and the actions
which are required fo come to the
country in order to be free He
believes that it shouldn’t only
represent the history of immigration.

Just as it didn’t only welcome

innmig
week, ce, th
eroJru

% JrI'\o

Jrowcur*ol a new In':e,Juer as Jrhe

Statue of Liberty appears to do.

_PREVIEW

JIVEU 2020




P .D A . :

Core Anchor Standards: RLI, RL.7, W.7, W8 | Duration: 30 MINUTES

Objective: Students will interpret information from an inferactive website to answer

explicit questions.

Material lee d:
compute st _OR ed\y o storc swt

J

(htt /A ach sehalastic / aciui b cation /1t

Interpret Information Activity

Actions: Remind students of what they learned in Her Right Foot about the Statue of
Liberty welcoming many immigrants. The immigrants did not actually go to Bedloe Island
(later renamed Liberty Island), but they could see the Statue of Liberty from their
ship and from Ellis Island, where they were processed fo enfer the United States. Let
students know they will be learning more about Ellis Island through an interactive

website. Discuss why the website is a secondhand account; although there are primary

sources| Lo W1 oo ath oG
If stude SCree ng th wepsite ¢ irowri hake relodirt Y & o click
through!  of the bl f e p” (0 exadm o sfory ¢ otos to

look through, stop 2 has these things as well as audio and video.)

**Note, there are other fabs across the very top: Meet Young Immigrants, Immigration
Data, etc... you might allow them to visit those if there is time, but the activity will focus

only on “Explore Ellis Island”

Students should answer the questions on the Interpret Information Activity for each
‘stop.” S answ vill bentinghe stam, ol Shmmbut nonemill be in

the audii or v 5 |ca 'y donoti ves indcc sbilitt Voptions Stilllist /watch

it you c« s ve res

o -

YOU COU'u grode +r ic ACI IVI*\/ Ul cVIEW +r ic ONSWei S wiltn) Tricri, our MGORE Sur © ﬂ'\ey geJr

them back with correct information to use for their writingl

|7 © ey 2000



http://teacher.scholastic.com/activities/immigration/tour/

/ . ANSWERKEY e BN
Interpret Information

5" Stop
Why did many immigrants come to America®?

They
were

il (reli
inmig fo A
They walked, rode on horses, or went by Train 1o Thelr se

\/) or

ﬂ\elrJo

aporT.

2 Stop
Describe the ships’ conditions:
The ships were dirty and crowded with tired people.

Migr
They iberty.
3d Sk
What did immigrants wear to help officers identify them?
They were given numbered identity tags.

Hth Stop
Why were there docfors on the second floor?
They watched for anyone who had trouble walking or breathing, or showed

signs
5th St
. Descr
. The R erry wide ..-.

Nqﬁr-h long metal rails and wooden benches It was very |ouo|

18 JIVEU 2020



/ . ANSWERKEY e BN
Interpret Information

6 Stop

Why would someone get a mark on their clothes in the medical exam”?

If th | 8 \es, or
were

7th St

Why was an inTerpreter neeaed fo InSpecTion :

Moany immigrants did not speak Enghsh.

8t Stop
Why was Ellis Tsland also called the Isle of Tears?

Some peop|e failed the health or legal inspections and were detained on the

island,
Did all 0 ot h¢ vened hem?
No, Th int nti

9t Stop
What could people do at the bottom of the stairs of separation?
They could buy a ticket o their destination, exchange their money for US.

dollars, or get help from social workers.
|0t Stop
Why was the first floor known as the kissing post?

REVIEW

19 JIVEU 2020



ON BA

Core Anchor Standards: W8, W4, R1I, RT.3, RT 4

Duration: 25 MINUTES

Objectives: Students will identify factual information in a historical fiction short story

S no

using re:

Material  es d

Journey " Ameri ort ¢ -~y
Complet:  Interp F i ‘“or \cTivi

Actions: Remind students that historical fiction is based on the truth: real events or

experiences with fictional people, and sometimes fictional events inserted to make the

story more entertaining, too. Allow students fo mention historical fiction books they have

read and what real event or time period occurred in the book.

Read the short story as a class, or dlow them to read it silently to themselves. Just as

you did thafirst davanith thasStatuaaf Libantyeantiale, laadadisauasion abopyit
informat " T v [ cog el his Tim¢ ofic Jwhd was' =d tom = thiss! vy
historicc ¢ on e f& 5. Studer  cou ate " what
they rec jnize fo -t £ n their E ing Ellis sland  ssearch r

U
Student:

for adverbs to make it more descriptive.

an iden vy lver  and ther Y CQigd

d

C

= to cevis

i ort story

20
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Journey 0 America

It wasn’t an easy trip fo the ship. My family and I walked many nights in the cold and in
the dark so that we wouldn't be captured We could only carry a few things in a small bag

which we wore under our coats, and my father carried all the money we had from selling

what n it ish i [
Germ
de i oge .
and r¢  nfested im [ ade the

stench unbearable. The boat rocked quite violently sometimes, leaving my sister seasick. My

mother tried o comfort her but I could see she was even a bit green herself.

Finally, the ship slowed and we were dllowed to go outside to the main deck. There we
saw the most beautiful sight! A statue of a green woman holding a torch let us know we had
made it. The Statue of Liberty meant America was within reachl My mother wept tears of
joy, while my father grabbed my sister and me and lifted us up with a loud “Whoop!”

The ship lowered its anchor, and we boarded a smaller boat that fook us to Ellis Island

I felt very nervous as I redlized that we weren't redlly free yet. There was a process we

front of us in line getting marks with chalk on their clothes. I wasn’t sure what it all meant;
but I knew that some people were able to continue in line while others were not. My sister and
I were looked at very closely: our hair, eyes, arms, and legs were all examined. Then it was
my mother’s turn. The doctors were specking to each other while looking at her eyes, but I
didn’t know English. I didn’'t know what they were saying. My father’s exom didn’t seem tfo
toke as long as hers, and he was standing with us before hers was over. They marked ‘C1” on

her coat. I remember my father’s body stiffened and he gasped. My father spoke with an

ole at w e
llic Siana Th
h y su
stay in om since
T could e u

what if we did not make it as a fomily onto the streets of America®?

2l ©|ivey 2020



OMPARE FIRSTHAND ACCO

Core Anchor Standards: RII, R1.6, WI Duration: 30 MINUTES

Objectives: Students will analyze two firsthand accounts of life after immigrating to

Armericdmimmom| thery

Material es d:
In Thein  wn Wor  -Ticle

Compare \ccount Ac ity

Actions: Give students the article. Discuss first why the two paragraphs are firsthand

(they are interviews: the words of the person that experienced an event).

Read each account, one at a time, fogether, allowing the students o respond emotionally
and react through a class discussion. (You might prompt them to react by asking if they
think someone should change their name because it might be difficult to pronounce, or

L0+ -LhNJ- monﬁ,\.,\-!- N PN J-IAe ~ial ...A.||<E\,\I WIH’\ heh\ VC)U

ask howRimaifta muat have
could co blelr th acfi 'yl part ol e/ cussii ork estude 5 compl it on

their ow th ner

22 © ey 2000




J a In Their Own Words h \

Interviews with Ellis Island Immigrants

. Birgitta Hedman Fichter: Immigrated from Italy in [924 at Age 6

‘T turned seven after we got here and here children were starting at the age of

five in a th

kind o 1t lno gual and| didat
That'sl w ba 1 sat th deve fim he feac
me L Id stari o I wi ofra

I didn't know what, what she was saying. But there was one little girl that I'll

never forget and when it was recess time I didn’t know why everybody got up
and went out of the classroom. But this one little girl come and put her arm
around my shoulder, didn’t say anything, she just ook me outside, stayed with me

during recess, and when recess was over she brought me back to my seat in

: Lenmii Satefront = ler in
u d an ied er, ler,
He im d ny s | in
starfed school in needless fo say, first of all, I

icago, where I grew up,
couldn’t speck a word of English, and I was the only child in the school that

school”

Gertr

“T was

Derm

when

couldn’t speck English. And it wasn’t foo happy the first couple of years but my
maoma said, ‘/ake heart because some day you’re going fo be able fo speak fwo

longuages and all the ones That were feasing you will speak only one.” And it was
true. She was always right. So, my feacher suggested, since none of the children

could pronounce Gudrun, which is an old Germanic-Scandinavian name, and a very

beauti : el ta n se frd i So

that al s o yo know /hat m il 2d the
".home ting : ith my , and it vas | rtrude. ry hoppy,
cwith LT it hdSkt all ofMfese HEEE: -

23 © ey 2020




J e Suggested RESPONSES pore N
Gompare Accounts

| How were Birgitta and Gertrude similar when they first arrived?

Neith he W lighm but lmmyway. Ty
eing sop i ent nolhowing\le langl ge.

both
2. Why did Birgitta cry?

She was afraid her teacher would speok to her because she couldn’t

understand her words.

No ondiould p Eme erI ed ge it

Yourn Own Viewpsint:

4. How could you he||o a student like BII’“gI‘H’O or Gertrude in your class?

T coul
chang '
" BIPgI'|' SO Jrhe SO 0|on

24 ©|ivey 2020



Core Anchor Standards: W3, W8, W9 Duration: TWO H5-MINUTE PERIODS

Objective: Students will continue the narrative using facts learned about Ellis Islond.

Material  lee d:
Journey ori T ¢
Complet:  Interp = forr tion Activ
Whriting 1 rompt
Continue the Story Rubric

Actions: Have students re-read the short story. Tell students to imagine what might
have happened fo the family. There are different possibilities for the way it ended.
Remind them to refer o their completed activity from Exploring Ellis Islond to continue
using facts of the process the family goes through.

Student: e h can fell o e fiily. Remil them o
keep the icd b0 of ev hesomé s/ lasi  verl ense (y¢ mickt | At out
that it i post 1 as TH gh The n¢ risre  =mb¢ ng Their | is Island).
It is alsc ot know 1 = n ~isa or ¢ 1 meth 1 students

need o decide - if it’s necessary fo the story.

On the first of the two days, urge students to jot down a few notes of the order of
events they want fo occur fo finish the story. On the second day, encourage students fo
revise for adverbs, or Try fo include a sentence similar to the mentor sentence

(imitation prc:cﬁce).

25 © ey 2000




J .l.\lglme: Date: N \

They brought us food, but I couldn’t eat or sleep because I was so scared
that my fears were coming true: what if we did not make it as a family onto the

streets of America?

PREVIEW

26 ©|ivey 2020



J .l.\lglme: SAMPLE Date: ’ \

They brought us food, but I couldn’t eat or sleep because I was so scared
that my fears were coming true: what if we did not make it as a family onto the

streets of America?

PREVIEW-

The doctor handed us papers that cleared usl She didn’t have the diseasel 1

was too happy knowing we were one step closer to care that we had been
delayed one night from our freedom.
Our next sfop was an inferview with an inferpreter who helped us,

where they asked us all questions about our names, where we were coming

‘PREVIEW

exchanged our currency for American dollars, and we got our train tickets

to Chicago. This is where my aunt had already made a home. We didn’t have
much money left once the train fickets were purchased, but my father

quickly found a job doing manual labor once we were settled with Aunt Lila.

lish | n My s
ickly, te to mid bur ho
. courd L il it ofte er wha
+heh e firsr ten
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supporting details

provided (may be listed
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Organization

Style

Provides a conclusion

to wrap up the story

Organizes an event sequence

olds

Show-don’t-tell descriptive

details are shared

Appropriate language to

remain with one point of view

Concludes the story, but does
so abruptly

Organizes an event sequence

that is mostly orderly;

Some descriptive details are

shared

Language mostly expresses

one point of view

Does not provide a conclusion

to wrap up the story

Lacks organization of events

so the story is out of order;

Lacks descriptive details

Language does not express a
consistent point of view or is

not appropriate for the task

Gra

Conve 1ons

Handwriting is clear & legible

alization

Handwriting is mostly legible

Handwriting is illegible

fragments
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: OMPR 0

Core Anchor Standards: RTI, RI.2, RT3, RIH, RIS [ Duration: I5 MINUTES

Objective: Students will demonstrate comprehension of a text.

Material  lee d:
Statue ¢ Ty g

Comprel sion Qi 50 s

Actions: Give students the comprehension questions - they should use the article for

support.
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Nome: ANSWER KEY Date:

Answer these questions about Statue of Liberty.

| What is this article mostly about?

o, Famous Frenchmen who,desi Sta herty
b. el tue of t

1@ ST e of Libe
d t

2. Which of these words in paragroph H help explain the meaning of renovated?

a. replacing b. repairing c. resfore || of these words

3. What caused the replacement of the torch?
a. rusting ports eoJrher‘ c. it needed fo be gold-ploted  d. holes in the copper

: f the ST e ibert hat T ment i
t fo her
5. Which sentence supports why the statue is made of very thin sheets of copper”

a
b.

(@Borﬂ\oldi knew the statue would need fo be light, but strong’”’

b. “The copper pieces were then secured on top of the frame’
c. “He recruited the engineer, Gustave Eiffel, fo design an iron frame for the statue”

d. “350 parts are pieced together on the outside of the frome to make the statue’s form.”

6. Th o v L T ent?
a Th a i y L h ial & i /6
c. Th ning of la Ind nce i ichten rld
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Thank you so much for your download!
Feedback and ratings are always appreciated!
Make sure to follow my blog for more
classroom ideas: www.ideasbyjivey.com
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