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Usingmentor texts is one of the best ways to maximize your
teaching time. You are able to teach multiple skills, subjects,
and topics withjust one book!

You will notice that this unit adlignsinbest practices withmy
other resources, so it can easily be incorporated info your
plans without bredking stride.

With the monthly mentor text club,
youll get a unit just like this one every
month during the 2021-2022 school year
for less than $3 a monthi

You'l also getexclusive opportunitieslike giveaways of the
book used for the lessons, surveys 1o provideinput on what
books and skills you'dlike to seeincorporated, and immediate
email notifications when each new unit is available. Plus, a
bonus lesson is included that won't be available anywhere
elsel

JOIN THE CLUB

If youpurchased this as an individual unit, it's not foo lafe fo join Tthe club!
Furchase the clubmembership bundle, then emailme the recejpts for your
individual purchase and the bundle purchase atideasbyjivey@gmail.com

:: I will happily refund you the price youpaid for the individual unit!

\ . Happy reading! -Jivey o /
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NOTE: The original purpose of the lessons in the Mentor Text Club were for direct

teacher instruction These lessons don't adlways translate wel 1o a digital learning

environment, but 1 have converted the activities 1o Slides and Forms as I was able.

These files are for the use of one classroom only, and should

not be placed on public web pages or other sharing forums.

Before clicking any of the links in this file, it is important
that you are signed into the Google Drive that you will use
1o share the files with your students.

Click each of the links below and a screen will open to prompt you to

make a copy. The files willbe in your own Google Drive account.

(You may want to create a folder for all of thesel)

If Dogs Gould Talk Mentor Sentence Assessment
Inferring In Images Phot.os Examining Dialogue
Tnferring Tn Tmages Activit No Mare Saidl
Partly Cloudy Inferences Imagining Dialogue
Short Reading Assessment Partly Gloudy Dialogue




Yor () weed: The Paper Kingdom by Helena Ku Rhee

READING

GRAMMAR

WRITING

DAY ONE

Read The Paper Kingdom for
enjoyment. Students will
make inferences about the
mentor text.

Show students the mentor
sentence. Discuss the great
things they notice about the
sentence, emphasizing that it

includes the irregular verb
take/took.

Students will examine
dialogue in the mentor text,
as well as add punctuation to

sentences missing commas

and quotations marks.

DAY TWO

Students will make
inferences about
photographs of dogs and
imagine if they could talk
what they might say.

Studerts idertify the
functions of the words in the
sentence. Use the interactive
activity to teach/review

focus skill of irregular verbs.

Students will write past
tense forms of vivid verbs
that replace said, then use
the verbs to revise

sentences with dialogue.

Students will make

Discuss how the sentence

Studerts will imagine dialogue

share.

ﬁ inferences about events and | could be revised. Work to from images and use
% people in photographs. revise together, or allow quotation marks correctly.
- students to revise the
E sentence and share.

Students will make Discuss how the sertence Studerts will imagine dialogue
(a4 inferences about the can be imitated. Share the that would occur in scenes
8 wordless Pixar Short, example and note the of FPartly Cloudy:
: Fartly Cloudy:. differences. Students should
g imitate the sertence and

DAY FIVE

Assess the students’
understanding of inferring
with a short passage.

Practice focus skill more with
“Editing Assessment” (or use
the page as a "quiz”).

Students will infer the phone
conversation that happened
in the beginning of the
mentor text and write it in
dialogue.

h




Core Anchor Standards: LI L2, LY, W5 Duration: I5 MINUTES DAILY

Objectives: Students will notice grammar and conventions, revise, and imitate a mentor

sentence Soppilltheir -G,

Material: lest 4 y¢ wrene ous mentors tessss,| ncouroge
Mentor T T L The = Kih om) svisitr  web :ioread: ! ideos on
Mentor & tence [ ssi T plen ¢ ' oea 3 arfedwith
Studert Notebooks them: MAST ER MENTOR SENTENCES

Actions: Each day, students will work with a mentor sentence in a different way in their

notebook. Discussion is where the learning happens- this should not be center or independent
= ) = r F

workl Students will notice what is RIGHT about a sentence (rather than locking at a sentence

full of mistakes) o apply what they see to their own writing.

Day | Students should share what they notice about the sentence that makes it an excellent

senfence W B s nde allie h N, W poirt ot he
irregulor@Sro S dol SBe this is B s

Day 2: Sflents shEGE A it La £inct T themd e i e cagtend T, 1he
words help the reader understand what the authoris communicating? Especially Tocus on

&

the verb since it's the focus, but don't worry it they can't label every single word in the

senfence.

Day 3 Students will revise the mentor sentence by adding or changing words without

changing the meaning of the sentence.

Day H: Students will imitate the mentor sentence by keeping the style and structure but
writing d oy o]V L CReie B T R ample TS ana
allow thelSudaiSs BEnoAE Wit i the B aBiT fer Ml T rorfhe origir

Day 5 STlents wilh i vhl s thaychave ed wit e e . coc eSSt

T
[z




Monday - possibllities of things to notice

el s (cod Daniel took a canister

simpla santence
propar nouns - Danial and Mama
past tensa

e from Mama’s cart to

Danliel, canister, cart, plant - nouns
fook —verb

t plauit.

complote subjact complato pl'ldhﬂ'l?
simplo subject sl radicate Dﬂ'ﬂfﬂl fﬂ k
0K a
Wednesday - possibility of revised sentence cart to wate, f::isfar from Mama’s
Danial tosk a plastic canister from Mama’s cleaning cartto ~ ~_T ha P r Ki Queen’s plant,
water the queen's plant, M
(odded adjectives) Danig| took g
Thursday - pessibiiity of imitation sentance cart to water Canister fl:ﬂm Mama's
Charlotte grabbed a broom from Daddy's close to sweep the ~_T N6 Paper kin- 1 e€N'S plant,
baby"s mass. m

¥

the trash,

|
|
I
(just odd —ed) | (change the cﬂ]r_ ;:O wate queen’s plant,
I spelling) =~ pﬂE!
I Y Usa the correct past-tensa form of the varb in sach sentenca baiow,
' Da
bemmm==] | | k===== & niel took ¢ 5, Papa ____shook his head no.
art to water shaka
[ i ALMEEQ’_ 3. They dl:i%'g to Moma and Papa’s work.
} i i :
e © ; i i 4, They hur:: ied Daniel inside and waved at Som,
| ¥ i H L
2 a9 >
= > | ! i t brooms from the closet.
- w
c
O

: : 9. Daniel ___ sat in the tall chair.




Core Anchor Standards: LI EL.3 Duration: Ho MINUTES

Objectives: Students will drow inferences from the text

Materiall lee d:
Lale zlel hee

The Paps
Drawing  ferencl & svih

Actions: Kead The Paper Kingdom to students for enjoyment.

Fass out the activity. Keturn to the events listed on the activity in the book to provide
context if necessary Kemind students that when we infer, we are reading between the
lines of what the author shares. For example, we can figure out how a character might

feel bosed on things that hoppen without the author actudlly naming the emation.

Define sERErhs BNCEE Ul KRowle@e o BV HGTEEAOWE A The dilvity, ThEEan
someTim g ne ol dif -t O SR B ferent
o 71 et 3 A
inferencB® than ol osalon what <now (I don@ B now ) fré bwn life.

Complete the inferring activity with students as a mini-lesson, or walk through a couple

and dllow therm to work on their own or with a partner fo finish.

fun)
[z




_/ e SUBgESHEd Responses - § Y

Making Inferences

The Author What T Know... My Inference

el is g to stay

Papa shook his head and children to stay home dll

_ home dlone
helped Daniel change out night dlone.

of' his pajamas.

Their old car sputtered The family doesn't have a

as they drove fo Mama | An old car that s is | lot of money and might not

"Hello, Daniell” said Sam. | Sam knows Daniel by name This is probably not the

“Wow, you've grownl and notices he has gotten | first time Daniel has had to
Soon you'll be as tdller, which means he has go to work with his
tall as mel” met him before. parents.

ot nd D d and
er th ou, a that
ut ragons. ,

q © ﬂh

':\gcocﬂ'ed behind Papa.




- DIALO OR

Core Anchor Standards: W3, L2 Duration: 30 MINUTES

Objective: Students will use correct punctuation to mark didlogue

Materiall lee d:

The Pape = _do =lel hee

E xaminin® Didlogue 16 s Pc

Actions: Return fo the mentor text. Reread the first two pages and, if available,

project/display the pages so the students can see the formatting of the text.

Point out how the quotation marks are around what the person says, and there are

tags noting who the spedker is on the first page (‘Moma' and ‘she’).

Then on the second page, note how it's dmost all didlogue without tags, yet we still

know wh =k = cdiext. B i ICLime somhe new
speaks, I Tge s (i ol i
Give stu@iits the BEoriing S= oci . Cd u ort RN Cs o

guided lesson, then dllow students to complete the bottomn part independently using the

notes you took together, or with a partner

Be sure to review the answers as a class so that the students have correct models for

their notes. (This page could be glued info a notebook for future reference.)




_/ e ATISWET Key § Y

Examining Dlalogue

What do you notice about this dialogue? What I notice:

' : e giwnl
a as o

Daniel doubted he'd grow fo be a giant like Sam.

Punctuation like exclomation
points, periods, and question

‘T won't fell anyone he's here.” Sam winked at | marks go before ending
quotation marks.

Maoma and PGpG. Tags that come after dialogue
are not capitalized (said Sam).
“Thank you, Sam," Papa said as they got info A period is used inside

guotation marks when there is

Add appropriate punctuation below:

"The Paper King?' Now Daniel felt awaoke. ‘How come I never saw

him? Where is he?"

[ © iy 7



DO QULD A

Core Anchor Standards: ELIL BL.7, W3, WH, L2 | Duration: 25 MINUTES

Objective: Students will moke inferences about images fo write didlogue

Materidls lee 4
Dog Imc Hale Z o naTdSHESFormals T 1 ity
E xaminint Didlogue” e s Pc

NGfEbGGL\.r 1 ’Gper“ 'Fl._al Ei'L.Iu':r"l':: T cGGFd = FESUNSES

Actions: Over the course of the week, students will see several images as well as a short

without any words or text Explain that they will need to do a lot of noticing about

gl
film- a
the detdils in these visuals. For each lesson using visuals this week, the amount of inferring

they need to do will increase.

In this first visual lesson, there are two options for the format of the activity:

Option A | £ Xs! s L 1, yE idents g
"carousciil g LGS cENinG st OBt end@illes sIllent s willlnquem il and
discussiof e o CaroErtTivity BREEEh, studilits w Deleav Ssponses
with the BB ture— 18, & ip Wi be i id iousHEO U< Direct

students to move around the room in small groups (setting a timer for a couple of minutes
at each "station” is useful with a carousel activity ) and imagine what the dog in each picture
might say if it could talk. This will require them to pay attention to details in the photo as well

as the body language/expression of the dog

Option B: Split the students into 6 groups and give each group an image with a speech bubble.
They should write what they imagine the dog is saying in the picture WITHOUT quotation

Lo T

marks ingigaetbe spaaalbubt Mage thepign Capanade Nilbaasie o

Students Wr ¥ se s wiTR = purilatid sliste ¥ B tag, “the
dog said BncouroE N T e their nd age Tri 8 the Bevious da . hel Tor
punctuaiem placermnt . NNt ISRSEOI: 1o SHENC oL TSNS SPUReomE (| CHBD= S W 1o

write on sentence strips or chart poper as models for the next writing lesson.

|2 ©
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0 MOR AL1D

Core Anchor Standards: LI L2, L3, RLIL BL./, W3, WH | Duration: 30 MINUTES

Objective: Students will revise didlogue tags with “said” for a vivid verb with appropriate

formatianof the past tense verb

Material lee 4
Dog Quo o o asle

No More  aidl Ver

Actions: Remind students of the sentences that were written as models using quotation
marks from the dog inferring lesson. Point out that all of the sentences, per your

instruction, are fagged with, “the dog said”

Explain that using said occasiondlly is okay, but we can often reved a lot about the way

a character is feeling by changing said o a more vivid verb.

Pass outj e\ | I W G S E—— S O\idcd g in
present BELad/ GELLEE | Laglict TR A the @t te mbs U wglaa note the
irregulorerbs, p s willa star, br discus g wlthey are (how the

spelling g tern chihige

Go through the models of dog didlogue and revise each sertence with another word for
said from the word list. Remind students that this is another way authors show a
character's emotions and help us infer that feeling If needed, display the images again
to make sure to match the word chosen to what the dog may be feeling The entire tag
may also need to be reworded, not just replacing the verb - for example the dog TOLD
the mouse (not just, the dog told) If students have an ideqg for ancther verb to use,

encouradil TN 1RSSR TREETIST |s jB o T TR THINE G 0




|/ Nare: _ANISWET Koy o -
4 NO MORE SATID! '

vell velled

laugh loughied

thought*

© jwy A0
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Core Anchor Standards: ELI EL./ Duration: 30 MINUTES

Objective: Students will infer what is happening in photographs.

Materiall lee d:
o

ThePape = _Jdo clet hee

Photogra s

Guided Liiierence Urgarizer cupi=d froiis back

Actions: To begin the lesson, turn to the page where the family is driving to the office
building. Remind students of their inference about the car from the first day's lesson (The
old sputtering car might need repairs that the "r'c:fﬂily can't afford) Have students look
closely at the illustration. What do they notice? Fapa has o furrowed brow and a frown, and

Mama is .-b.:a_&-.-nc_? at Fapa as though she is concerned Ask students if this image also supports

the inference. ( Yes, because they seem worried, maybe about the car being reliable to get
them to .

Show one ¥ ol algt ork T the iB-end izerf = hen, allow
students il make i c= lbut the of

You could o

ow students to work with a partrer or in a group and provide them copies of the
photographs, project them one at a time, or you could hang the photos around the room and

allow them to move to each photo- setting a timer to determine when they should rotate.

Make sure to dllow them to share their inferences with the class to hear the thinking of
others. Sometimes they will have similar ideas, and sometimes they will be very different, but

reinforce that there is not a right or wrong answer when you infer as long as you can

support ki o U o W o d oo
i £
take Cwl s 2y
Check ofnore inrifies Wik {Epawor. (WS | S mmammne Samem—mw—wm" < (o (e [ his

| e
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L e SUEgeSted ReSponses

oo SN

TNFERRING INIMAGES

L]

What do you notice?
(Pay attention to focial expressicn

and obj

I'he chil

frees.

One chil coveringiilis

while the other twe are running away.

I he ch‘en are playing !Ee and see

park. The area locks too large fo be o

actions

big

in the

backyard. 'When I play hide and seek, one
person hides their foce and counts while

everyone else runs fo a hiding spot.

_PRE

What do you notice?
Pay ottention to focicl e

essions, octions,

locking

There is oncther Toble behind her and trees in

the background.

[he woman is waiting at an outdoor coffee
shop for somecne who is late. The womaon locks
concerned or upset with her furrowed brow.
People who lock ot their watch are checking
the time, ond since she is upset locking ot the

Time, it probably means the other persen is

late.

probably late for something ey ':
© iy ALY
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Core Anchor Standards: W3, WH, BLL BRL./, L2, L3 | Duration: 30 MINUTES

Objective: Students will write didlogue to match an image.

Materiald lee d:

Photogre

Guided I =rence . izer

E xarmining Diclogue lotesFage
No More Saidl Verb List

Imagining Diclogue activity

Actions: Show students the same photo that you modeled for the guided inference from

the previous lesson. Kemind them of the inference you made together.

1
-

Now ask students to imagine that the person or people in the image are talking Using

quotatiol b [ by v ler & ond = )l hd ates whe the
person dibea e siindE K efer tdihe Btes PR andiine Verbist for B matting
and wor EPTety | Dural s siudents ke upl mes e tal Athan
saying “TE boy” I TRERoC

Allow students time to write didlogue for the other three photos. This could be done

with a partner or independently Then allow students to share out their didlogue




L/ e _EXamples

Date:

IMAGINING DIALOGUE

Kate giggled as she ran of f
with Randall to hide. “This looks

like a good spotl’
‘.7, 8, 9, 10l Ready or nof,

here I comel” shouted Kevin.

‘I don't want to eat it,” Zak
whined.

“Y,
said
bitel”

eV

Alice checked her watch

again. “Always running late,’

she muttered to herself.

“Great job, everyonel
Thanks for all your hard work!”

as he

o
L -
L]
"]
" L/
. e :
© 1) ';?;1'




INFERRING IN VIDEO

Core Anchor Standards: ELI EL./ Duration: 20 MINUTES

Objective: Students will infer what is happening in a short film.

Materiall lee d:

: 3 - - I
Fartly C ixa Fi > oriRSE + ancllin oL

Guiding € =stions

Actions: The Pixar Short, Aarfly Cloudy, is a completely wordless film, so the viewer
must infer to understand

.

Play the film dll the way through once (it's only five minutes).

ThEﬂ'

OPTION = s B s e n\ necessal for
them to| swe KL ew e iswers 1=t

OPTIONSS Pause Se T « Wthe ¢ tion: T B oL Y ons

provided, and dllow students to discuss.

F
o
[z



_/ Nane SUggested Responses

Date:

Make inferences about Fixar's short film.

PARTLY GLOUDY

abou

begi
He adores the stork.

What clues help you know this?
He smiles big when the stork

lands on him and gives him a big

when the stork flies To the
white cloud?
Angry/Upset/Sad

What clues help you know this?

He “s 3 i
and p
-c:r‘osa ; '

\_ j_;ben he cries (rains).

“PREVIE

They are hurting him/beating
him upl

What clues help you know this?
Every time he returns to the

cloud, he is missing feathers

- P Ev
How dites th ee D

W

continue working with the gray

cloud?
Yesl

What clues help you know this?

Ti




PARTLY CLOUDY DIALOGUE

Core Anchor Standards: W3, WH, BLIL BL./, L2, L3 | Duration: 25 MINUTES

Objective: Students will write didlogue to match scenes in the short film

Material

Fartly C o 40 > oriRSE + ancllin oL

ee d:

Scenaric  ctivity
E xamining Diclogue Hotes Page

MNo More Saidl Verb List

Actions: Provide students the Partly Cloudy Scenario activity- students should imagine
the didlogue that might have occurred in each scene had the short film not been
wordless. They should use their notes page ond their verb list for assistance with
formatting and word variety. (You might consider playing each scene again and then

giving them a set amount of time to write dbout it. All of the scenes occur after the 3

minuTe n
StudentdSod wd Th ol Ther or endertill onden Toke T L for
studentsi® shar=BE = e B he C




Date:

/e _SUBgESTEd RESPONSES

PARTLY GLOUDY

If the characters taked, what might they say in each of these scenes”

"Oh dear!” the cloud exclaimed as he
pulled the quills from the stork’s
head. The cloud noticed that severadl
feathers came out with the quills.

"Oh, uh,” the cloud stammered, "here,

let me put these back.”

The 5‘|‘I flies REgr‘o
cloud to the white cloud above. What
did the sfork say fo the white cloud?

"Excuse me, can you help?* the sfork

asked nervously.

“What can I do for you?* the white
cloud replied.

"My d
oftenl|

" you mi e q

to h

[ ‘somet

\ 2

The st 5 i
quills o he clou
gray c hav fo stork” gra

c
kes lig
ra

The gray cloud sfomped and raged.
"Tt's not my fault that I can only
make animals with teeth and quills and
horns!” Suddenly, he sees the white

cloud give the sfork a bundle o
deliver He is filled with sadness. "My

any

cloud his protective gear. What do

you think they say to each other?

“You came back! You mean, you DO

want fo keep helping me?* the cloud

wondered.

® ';!;1:'
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Core Anchor Standards: ELI EL.3 Duration: I5 MINUTES

Objective: Students will drow inferences from a text and image.

Materiall lee 4

Inferenc = h LEn

Actions: Ble studi W= | = qui, sses

AnswerKey %" mmmny

|. Circls e 5 T [

1]

3
=
T

-

3

L7
=
Ji

2 How did Lillie feel about going on the ride? Use evidence to support your answer

C‘l HD’u‘v‘ oo l:.::"!lll““ e CJIE-DLJ'L S +I‘"E r“n::ler] H‘.—Z' """J""”E o "'“'“'“I'“+ ioUr ansWel

0
[

L
s

G B




Mame: Date:

Amusement Park
The butterflies in my stomach were feeling more like birds as we inched closer and

closer to the front of the line. Everyone on the ride laughed with glee, so I knew it waos
going to be a lot of fun.. but knowing how high I'd be in the air made my hands clammy with

sweat
uedled e nto the :
as d saf kly th n
gr he lop ly tingli 1 us up

info the sky.

"Open your eyes, Lilliel Look around You con see the whole town from herel® Chloe

soid os she grabbed my hand.
I slowly opened my eyes just as we started fo descend. It felt like my stomach

dropped all the way fo my foes, but she was right: it WAS beautiful from up herel I left my
eyes open os we made our way back around To

the top, and finally, I was smiling.

PREV

2. How did Lillie feel about going on the ride? Explain using evidence from the fext

the te

30 © iy 7



Core Anchor Standards: ELI, W.3, WH, WY Duration: 30 MINUTES

Objective: Students will infer about an event in the mentor text.

Materiall lec d:

The Pope & do slel hee
E xaminin® DJidlogue Ie s Pc

No More®Stidl VeriP®Lis

Phone Cdll Inferring activity

Actions: Ke-read the first page of the book. Ask students to infer what Clara said on
the other end of the phone. Point out that we know she usudlly kept Daniel while his
parents worked because Daniel expected her fo come (based on evidence on the next

page), but that night, she called to say she can't.

Brainsto W e | Wil Clo b ol e keep niel
fel deas
her W-oke ol
¥s sid

she got hurt
I [l o ! i
she was called in To work

her husband was called info work and they have a child who would be home alone

Have students write (using proper punctuation for diclogue- they should refer o their
notes page) what the phone conversation might have been. They should dlso vary the
verb in their tags (using the verb list if necessary). Remind them that a conversation
betweer |, O - CRR ~ W - TR | R = =

L

You migh®vant to outflat Mamd Clara BB sis@s, and wi - that she

L into

L

probablyeels tert blet e g losiinute i T to

accourt when writing Clara's didlogue.




/ e EXample § Y

PHONE GALL INFEBRING

Write the conversation Auntie Clara and Mama might have had-

"Oh, I see.” Mama frowned.

'] really hate to do this, but I don't think I can come sit with Daniel

tonight,” Clara explained. "I am just too sick fo drive.”

"That's okay We'll work it out. Get some rest, Clara.l et me know if
ﬁr

oua = X A sciclbodiE= and FIG up
EY L E

REVIEW

32 ® ) AR



© Copyright 2022 Ideas By Jivey

Permission granted to copy pages

specnflca]ly designed for student or teacher |
use by the original purchaser or licensee.

The reproduction of any other part of this
product is strictly prohibited. Copying any

part of this product and placing it on the ‘

Internet in any form (evena

personal/classroom website) is strictly
l. forbidden. Doing so is a violation of the ¢
‘ Digital Millennium Copyright Act (DMCA)

Please DO: .‘

*Use this product with your students in your class :
or for your own personal use.
*Buy additional licenses for others to use this product
at a discount by visiting your TRPT “My Purchases” page.

e
4
*Review this product to recommend that others buy it .
4
o
¢

-.. o

by providing a direct link to jivey’s store or product.

Please DO NOT:

*Give this item fto others without the purchase of an _
additional license for them (this includes emailing, printing '
copies, or sharing through a website, cloud, or network). “

*Copy or modify any part of this document to offer

others for free or for sale. N




Ciectiter of Ugoe

Thank you so much for your download!
Feedback and ratings are always appreciated!
Make sure to follow my blog for more
classroom ideas: www ideasbyjivey.com
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