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* Mealhfy Mealet, Terd Ok

Using mentor texts is one of the best ways to maximize your
teaching time. You are able 1o feach multiple skills, subjects,
and topics with just one book!

You will notice that this unit aligns in best practices with my
other resources, so it can easily be incorporated info your
plans without breaking stride.

With the monthly mentor text club,
you'll get a unit just like this one every
month during the 2020-2020 school year
for less than $3 a monthl
You'll also get exclusive opportunities like giveaways of the
book used for the lessons, surveys To provide inpuT on what
books and skills \/OU'd like To see incorporc‘red, and immediate

emgdil notifications when each new unit is avdilable. Plus, a
bonus lesson is included that won't be avdailable anywhere

JOIN THE CLUB

If you purchased this as an individual unit; it’s not foo late fo_join the clubl

Purchase the club membershijp bundle, then email me the recejpts for your

individual purchase and the bundle purchase at ideasbyjivey@gmail.com.

:-' I will happily refund you the price you paid for the individual unit!

\ N Happy reading! -Jivey . /
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%‘“’W% wme This IS the Rope by Jacqueline Woodson

READING

GRAMMAR

WRITING

Read This Is the Rope for

Show students the mentor

Students will write a

' “menl 7' tonts " tence "¢ e 3. se toliter ' re
% sc. th ym sn und [1 3st  notic bout rela  to This! he Rope.
S ot ! ry. se n  empha ~gth
g pre onal phr s
Students will relate the Students identify the Students will show
() symbolism to the theme of functions of the words in the | understanding of concrete
3 the mentor text, and cite sentence. Use the interactive | and sensory details in
>I__ evidence to support the activity o teach/review sentences from the mentor
g theme. focus skill of prepositional text.
phrases.
Students will compare the Discuss how the sentence Students will identify
E w31 .oty ¢ dbe visca. ot wonc  teand se  ry details
% acc  ine for n e re e’ zther, adllow used  ar ~utt  in a short
— .~ wook - atorn unw | stt © torevie he story.
E ~ticleab . Gre sen “and -+
= Migration.
Students will identify cause Discuss how the sentence Students will read an opinion
% and effect in the article can be imitated. Share the essay about the Jim Crow
[ ) about The Great Migration. example and note the Laws and identify the
: differences. Students should | author’s opinion, and the
g imitate the sentence and reasons and evidence
share. provided in the essay.
~ th ~ts’ ctice. ‘e tu  ts will use asons and
Ll de ar gol 3y tails | “ ‘ting sessm " (or e | evide = from{
E JSE€ ‘ect th o asa“ac ) sfori i o les fo give
S— aired tey < >ssm an opi t-based
g riting  n
© jivey




Core Anchor Standards: LI, L.2, WS Duration: |5 MINUTES DAILY

Objectives: Students will notice grammar and conventions, revise, and imitate a mentor

sentence Lopp T mtheir ~i.

Material e d y¢ rene ousi ~entors  en--5, ] Acourage
Mentor ©= < (Jhic  1eRc ) >visitr  webs 70 read ¢ * ideos on
Mentor ¢ tence = ss. t plerr c ' oeax & artedwith
Student Notebooks them: MASTER MENTOR SENTENCES

Actions: Each day, students will work with a mentfor sentence in a different way in their
notebook. Discussion is where the learning happens- this should not be center or independent
work! Students will notice what is RIGHT about a senfence (rather than looking at o sentence

full of mistakes) fo apply what they see to their own writing.

Day I: Students should share what they notice about the sentence that makes it an excellent
sentence W athe ne edl e h 1,0 point of  rhe

prepositi ale  og if 4yl ntsince s/ he fo s

Day 2: ST enfs sht ol wentit thafunctic f thaat  dain s can fenc & O the
words help the reader understand what the author is communicating? Especially Tocus on
the function of the prepositional phrases, but don’t worry if they can’t lobel every single

word in the sentence.

Day 3: Students will revise the mentor sentence by adding or changing words without

changing the meaning of the sentence.

Day H: Students will imitate the mentor sentence by keeping the style and structure but

writing ¢ har 10U W eab f 1¢ e xample {1 and

allow the udi s| ng® :\ atisthe| ne ffere fron e origin

Day 5: ST lents wit N awhi thay have ved pit oed oascessn

5 © ey 2020



https://www.ideasbyjivey.com/master-mentor-sentences/mentor-sentences-for-3-5/

This is the rope my
grandmother skipped

mot
the shade of a

er
sweet—smeuing Pine,
~ T P

the Rope
——=>=91he Rope

my grandmother
€ shade of g

This is the rope my grandmother
Skipped under the Shade
Sweet-smau:

Prepositions
do NOT cont
strip. Cut acr
prepositional

The Is the Rope

Sdoy A sTSML



Core Anchor Standards: RL I, RLH Duration: 30 MINUTES

Objective: Students will note the way the rope was used and what it symbolizes in the

story.
Material ot d
ThisIs1 Ropek = =que > Woodsc

Actions: Kead This Is the Rope to the students for enjoyment.

Revisit the fext to look at all the ways the rope was used. Remind students that
symbolism is when an object represents something more than what it is literdlly. In this
story, the rope wasn't JUST a rope- look at each way the rope was used and what it
stood for at that moment. There were moments of fun with the rope, but also times

when it was a useful ool to tie things down or hold things up.. and it was passed

through Sponil nver i ly (B > g\ ongings fmove).
Also dis¢  Zow pev s usymby & the fo y-1 Taiction 5 is to hold
things of ie thing o_ ‘hel wlss sarm ay, ¥ T Yemfom € otions

fogether over many years.
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Core Anchor Standards: RL.I, RL.2, WI, WH, W9 | Duration: 30 MINUTES

ObjectivgpStudentapsill respasdtagthasmentaasfandt

Material e« d
This Is1  _Kopet cque 2 Woodsc

Respons: o Liter urc ‘he

Response Prompt

Actions: Remind students of how the rope was found by Beatrice’s grandmother when
she was a little girl, and ended up back in her hands as an old woman as she watched
her granddaughter jump with a new rope just as she had when she was little. Talk about

the importance of the rope fo her and her fomily.

Give stufmmmithe ot @ thecheclit e i s 0 the restinse fo
literatur fo ¢ ul the th  includel \off e kel orte hen thel egin wi  ng Pass
out the | ise oho lon| o ardfc fhen Ite it 1 or

separatc  aper.

8 © ey 2020




 RESPONSE TOLITERATURE -

-PREVIEW

J include title and author

 only give important details

 restate the prompt/question, and answer

"PREVIEW.

 give personal or real world examples

 edit for errors

J correct capitalization

PREVIEW

|veu 2020



/ .l.\lglmer Date: N \
- Why do you think Grandma traded Beatrice s

the rope for a new one at the end?

LT ooe T

(0] © ey 2020




J .l.\k.lme: SAMPLE Date: N \
" Why do you think Grandma traded Beatrice

the rope for a new one at the end?

TL bc-l. U:- T-:Le_R-E- L.. J ..... el:..‘e
Woo s¢ [ 1o’ 5| owal n ier de| :comc ol
betw eng 1 sal ns of| nily em =2rsto . em

together. It provides moments ot tun, moments of
security, and moments of bonding. For example, the
same rope that the grandmother played with when
she was a little girl was also what held up her

daughter’s diapers to dry. The same rope that held

the | A el G gint s e o theintar
also’ 2 h @ ad Yar’e F gs | her dm vl )
colle =.

At the end, the rope was threadbare and graying.
The rope had been with Grandma since she was about
Beatrice’s age when she first found it, and now, so
many decades later, that rope holds many memories
of her life and her family’s life. She probably traded
Beal < ff " e oo ot od Al apart and
8o s ou = Ulc sc¢ ¢ psc eo =21 9 v
men ries.| lc be Ypmnel ropm ith| 2 rice
.:ﬁzgp.d her family for generations, tool . /
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Recponae Lo Alehalute Rulatic

EXCEEDS

Includes consistent supporting

details

Appropriately cites the fext

throughout response

Includes some supporting

details

Cites the text in the

response

DOES NOT MEET

Provides little to no
supporting details

Lacks reference to the text

throughout writing

Style

Effective infroduction and

conclusion

Introduction and conclusion

refer to the text

Varied linking words and

phrases used

Varied evidence-based terms

when citing

Appropriate language is used

to clarify ideas

Linking words and phrases

used

Evidence-based ferms when

citing

Language mostly expresses

ideas clearly

Does not include an

infroduction and/or a

Lacks linking words and

phrases
Lacks evidence-based terms
Language expresses ideas

with limited clarity or is not

appropriate for the task

Gra

Convé  lions

Sentence types are varied

or includes many fragments

© ey 2020




Core Anchor Standards: RL.I, RL.2 Duration: 30 MINUTES

Objective: Students will determine the theme with fext evidence.

Material '~

ThisIs1 R .k Jo ue > \Woods

Theme £ ity

Actions:Fdmind stodent Chofiliiliou dictissed S dr Ll Cay’s o lso Cbout the

symbolism of the book as a whole- the rope tied generations of fomily fogether.

Allow students time to decide what the message, or theme, of the book is based on the
symbolism. Remind students that the theme isn't stated outright in the text, but we can

infer what the author hopes we take from the story based on how the events unfold.

sfory.

13 © ey 2020




/ Name:  SUBBESHed RESponses Date \

This IS the Bope
PREVIE
abi

eidence.:

ed do
elg i en
0 outh

friet s, the ina rk,
Beatrice to Siip gai
with the same rope. Mama went t0 college.

REVIE

H © ey 2020
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ONCRE | E & ORY DE |A OR

Core Anchor Standards: W.3, W9, RLI, RLY | Duration: 30 MINUTES

Objective: Students will explain concrete and sensory details.

Material lee d
This Is 1 ek que ods
Concret ind Sen ~ Yetc Activity

Actions: The author does an excellent job in this story of making us feel and “see’ with
our senses, as well as revealing importont details about the characters and setting.
Discuss with sfudents the importance of using concrete and sensory details in their own

writing- fo help readers visualize and understand what you want fo describe.

Return back fo the mentor sentence and point out what we know about the setting

from one sentence- how she is under the shade (so the tree must be quite tall) of a

sweet-s oir . hor - osu no, > i pine).
Look at | ="detail vity I o work yone ¢ two  nfences | 5 identify
what ea senfen| re nls oout  set 1 actel 0 n, allow

the students fo work with a partner on the rest of the activity. Come back together at
the end and dllow a few students to share what they identified as concrete and

sensory, and how it helps tell more of the story.

15 © ey 2020




| Nome:_SUBPESLEA RESPONSES e N

conerebe & Sensory Detalls

In the sentences from the story, what is revealed about the setting and characters

throug detai au vidas?

This is er dry hes m s she
grew i all w bol 5 remin r of fle ers bac
Grandmother doe ave a 1ot Of room 0 SrOW t1OWers, he

wants to be reminded of their Sweet Smell. She also Still considers
South Garolina her home, even though she lives in New York now.

This is the rope my grandfather strung so that my mama’s diapers could blow

dry in the hot city breeze.
It was probably summer since it was hot. They used cloth diapers So

block, a home of their own that they finally owned.
The rope helped her t0 make new friends when they moved from the

old place, where they rented, to a house they bought and owned.

This is the rope my moma found again, ten years later, when my grandfather

said, d ahitof r like
that r
._Mam g p .
- aboul intil he e also., -

N <bhinks of where he is from as his home. 7

6 © ey 2020
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Core Anchor Standards: RII, RT.2, RT 9 Duration: 20 MINUTES

Objectives: Students will compare the information provided in an article fo the author’s

note in 1 A tol Tt
Material les d
This Is1  _rope 't cque 3 VWoodsc

The Gre  Migrat 1 ¢ cle

Actions: Read the article together as a class. Allow students fo summarize the article

orally.

Then, read the author’s note from the book, This Is the Rope. Allow students to share

what they heard in the author’s note that was also learned in the article (6 million

African Americans moved fo The north fo cities like Chicago and New York, they came

for a betitaslite andbbettensiabanitherairavelad hushuasto hawnathshut not allait once
asafon ), 41 af s ferent! -1k authc than aredint e articl  Her
mother ot en unlik-wf the | ficle thai »d i g men
left firs  _os And = xas | itv fo wh Slack o olen ~afed, The ed fo own

a home, iney traveied back ana rorth).

[7 © ey 2020




The Great Migration

Life for African Americans in the southern sfates of America affer slavery, but
before 1970, was still difficult because of segregation and discrimination. Jim Crow

lows in the south prevented Black people from having decent jobs, and segregation

kept 1 ar |

M i s in nor  ern an stern | ifes
betwe anc ife wi or nd ination.
During | orld W > fac k ake ment

and supplies, so southern Blacks fook this opportunity fo move to cities where they

could work these better paying jobs and start a new life. The Black population grew
by leaps and bounds in cities like New York City, Chicago, Philadelphia, and Detroit.

Most Black fomilies could not afford to leave
together, so usually only the young men in the

family would migrate fo the North. They would sell

their possessions, and sometimes borrow money

from n i wen

train o ct s nur er

Africa ricc d au es. oung

men o maile elp res ntu , too.

Although segregation was not legal outside of the South, racism still existed

across the country. For this reason, Black neighborhoods were formed in areas where
most white people did not want 1o live. African Americans made their own cities
within cities to create urban communities they could call their own. One famous
example of these communities is Harlem in New York City. These Black cities had their
own newspapers, jozz clubs, churches, and even political organizations. These

organizations fought for equality and became valuable fo the Civil Rights Movement.

S I ) . .
1900, ive
countr ric ric ived in . i cks in
the Sol 1, the S th t e 1930s,

when more form equipment was available and less workers were needed.

18 © ey 2020



D ONCRE | E & ORY DE |A

Core Anchor Standards: W.3, W9, RLI, RLY | Duration: 30 MINUTES

Objective: Students will identify concrefe and sensory details in a text.

Material  lee d

A Share r's ste “tior. \ stor

blue ond  :dpens  ~ »ons/  lored pen

Actions: Remind students of the previous day’s activity when they looked at concrete and
sensory details from the book, This Is the Rope. Let students know today, they will be looking

for concrete and sensory details in a new story.

Give students their own copy of “A Sharecropper’s Life” and have them fake out a blue and
a red pen/crayon/colored pencil. Students should read the story with a partner and work to

identify the sensory details (remind them, those are details that make us feel and “see” with

our sensgrihne undeimiag themmdwnd thamme et ot detailsgalyout the
characte  an¢ =1 g)| Ul crliningt mid ue LI fhenl how sorr sentencd  nay have
more The ye S vin 2/ ntor t exal

Come back fogethe whe imE o ici e comprered the Goivily [GRa e aboliov s is
historical fiction- although the story is made up, it is based on real events that happened in
the early 1900s. Many people completely lost their cotfon crop due fo infestations by this
insect. This was what prompted some African Americans to make the Great Migration: to

earn money.

Run through the story and after each sentence, dllow a students to share what they
identified as concrete and sensory, and also have a discussion periodically about how those

details he de na oo tor udlit be o

m@a W 2%

Have students find places they could revise the short story for more sensory details.

19 © ey 2020




A Sharecropper’s Life Suggestions
Benjamin, Mary, and their three children: Thomas (17), Timothy (12), and

Violet (10), are Black sharecroppers in Montgomery, Alabama. They work the
cotton fields on the land they rent from their landlord, William. In exchange for

tendin d ' ily
receiv ' of e cott ' y can
sell. W ec s.

T5 r cabi ) . r when it

rains, so the children sometimes have to move their beds to the center of the

cabin fo avoid getting wet while they sleep. During the day, light pours in Through
the cracks in the wall and the holes cut for windows, and during the winter, so
does the cold wind.

Each day of summer, the whole family wakes at 4 AM fo eat breokfast and
then heads out fo the fields to begin a full day of work. They work from sun-up

o suny , pigk Pk
from i
0] i ' ' z ni
out the eetle, ' ' il m .
her fo squash it. Ihey don’t need any pests desfroying Their crop an

their hard-earned money. But suddenly, Thomas and Timothy both whoop and

holler for their father. Benjomin runs to their side and sees the leaves and buds

of several of the cotton plants have been eaten through. He grabs a cotton boll

and opens it up. Inside the boll, instead of o pulff off eotien sealfered with reugh
geeds he sces the eggs of aboll weevil: an insect that can put an end to entire

fields of cotton in just a short time.

B

evil,

A W
but he is | |d be " har T it will
only b matt ' fore th ton is won’t
have h o Gt oW || RE——;i me

themselves for the food and clothes they need.

20 © ey 2020



Core Anchor Standards: RLI, RL.3, RLS Duration: 30 MINUTES

Objectives: Students will identify cause and effect relationships in the article.

Material lee d
The Gre v
Cause ai Effect 1. v

“at Jcle

Actions: Re-read the article fogether as a class or dllow students fo re-read silently

directing them to read with the purpose of identifying the overdll structure of the fext.

Discuss with students how the article gives a lot of reasons for African Americans to
leave the South, as well as shares the results of the Great Migration. For this reason,

this article is a good example of the cause and effect structure.

Work fo e to i el cadiivii or/ mpie. e siiwo | aclass/ d allow
them tol  w® Dt =1 Tmtwe v/ ding T evic v thi e[ support
the miss | cause fect

2| © ey 2020




/ .[.\lglme: ATISWEP Key Date: N \

THE GREAT MIGRATION

Show the cause and effect relationships of the Great Migration.

A S
Sc h fac ion,
dis inati :

Th d the
ortt-n and tates
betTer IiTe.

The population of African

More factory workers were

Americans grew in cities like

New York, Chicago,

needed To make war

equipment in northern and

_I_

R ts

the South, too, and white
people did not want to live

m exi

formed and African

Americans made Their own
in the same areas as
communities.
African Americans.

arms fere

he

RV <

© ey 2020




D REASONS AND D

Core Anchor Standards: RL8, WI Duration: 30 MINUTES

Objectives: Students will recoanize that authors suoport opinions with reasons.

Material  le< d
Jm Cro  _aws e ‘Law  of Injusti

Reasons dEvide e nar

Actions: Read the essay fogether as a class.

Ask students o identify the author’s opinion of the Jim Crow Laws. They should
underline the sentences in the essay that specificadlly state an opinion. Allow students fo
share the words that are opinion words (unfair, racist filled with hatred and

discrimination, wrong, unjust).

Point oul b sl le 51 1 author{ \ th :ssay  dnol st givel =ir opin 1. They
suppor T r o witl ns, ¢ 4 asevl nce- and? ¢ o n that

back up ' = reasc

Begin the Reasons and Evidence organizer as a whole group activity, then allow them fo

complete the rest on their own or with a partner.

23 © ey 2020




Laws of Injustice

After the Civil Wor, once slavery was no longer legal, southern states in
Arnerica enforced new unfair laws called Jim Crow Laws, or Black Codes.

These racist laws segregated white and black people at school, on buses, and

th ondl scri n ople.
AT can Am s to ¢ end arate nd
buses, an in e

segregation laws said everything must be “separate but equal” However,

nothing about the conditions of the water fountains, restrooms, hospitals, or

pools, for example, were equal. There were even
separate waiting rooms at train and bus stations.

The Black waiting rooms would have uncomfortable

seatina.if there was a , and of’
smalle ol crow

ns trea
the Sa h was . sta s

would not dllow Black people To even entfer

in
e
eir Georgia Greyhound Bus Station, 1943

businesses. If a business owned by an African American was doing well, he
might find it burned fo the ground one morning when he went fo open up his
shop. Doing something as simple as reading a newspaper written by Black
people could get a Black person arrested

Even the voting laws were unjust. White people did not have to pay fo

vote, : o regmi : : tes,
so tha ' Africa cans ould St vote!

w de | n 196 but eo r are
still di¢ imi in . Foi lere all must

defend human rights and stand up for injustice when we see it.

24 © ey 2020



| Nome:_SUBPESLEA RESPONSES e N

REASONS AND EVIDENGE

What is the author’s opinion of the Jim Grow Laws?

p

ed e mV/s unt -, racis d hat
E rec n fI E?

The laws were filled with hatred and discrimination of Black people.

What evidence does the author provide to support that reason?

They legally required African Americans to attend separate schools and churches and

sit i C es qual abf ' the
sepa i hitpeople ave ay I vote, buiRlock pdSle did
They equ ite tin statefiBo t ) U frican
ric oul :

What is another reason for that opinion?

The way African Americans were treated in the South was wrong.

What evidence does the author provide t0 support that reason?

So ng | n enterf Seir
busine a y n Arfiirica in ht find
) it B-ned T oulone mor hen haent Bopen up oing A
[+ . soriiirhing o an ap kp dget .-l

\ a Black person arrested r

25 © ey 2020




N ) ' A

Core Anchor Standards: RLI, RL3, RIY, RLS, RI.9 | Duration: 15 MINUTES

Objective: Students will demonstrate comprehension of two texts.

Material ee d
The Gre at ‘icle
Laws of justice ¢

Comprenension Questions

Actions: Give students the comprehension questions - they should use both articles for

support.

26 © ey 2020




Nome: ANSWEB KEY Date:

O The Black population grew by leaps and bounds in cities in the North.

: b,> an urban community created by African Americans

Answer these questions about BOTH texts.

| Laws of Injustice gives more information about which paragraph in The Great Migration?

r 2 aragrop
is eg
a. mixin alit i d

3. What was an effect of African Americans moving to the North in The Great Migration?

a. Black families couldn’t afford to leave together
b.  Jim Crow lows prevented Black people from having decent jobs.

c.  They hoped for a better life with more jobs and less discrimination.

arly 190

4 Wh an Am
g poor uneduc Laws

9. Harlem is an example of:

a. aBlack Code

c.  aneighborhood where only white people lived

a political organization in the South

ent

a.ins
c. thr¢  h comp laws tion ism

27 © ey 2020



: A ' [ ) ) ‘ [ )
Core Anchor Standards: RII, RI.8, RT.9, WI,

Duration: 45 MINUTES
WH, W4, WIO

Objectivess Studentswill form.an aninian andasrite o the neamn t using evidenca

Material ec d
A Share  Lpper’s  histc  al Tictior r stor

The Gre  Migrat ¢ cle

Laws of Injustice essay

Opinion Text-Based Prompt
Opinion Text-Based Prompt Checklist

Actions: Remind students of the hisforical fiction short story about the fomily of
sharecroppers. This fook place at a time when The Great Migration was beginning.

Although many African Americans did leave the South fo find better jobs and better

lives, evaasmare starad in thaSaudh doremain with thair fanail o onbacause thaw simply
could nol ffe ' 1 ed

Show sttt enfs the v wpf - d direct 1 fo anst ~if | sy thinkh = Stay or
leave using the eviaence Trom ine short'siory as weir as e arricle anaessay fo

support their reason. Remind them fo use their checklist to ensure they have included

everything.

(Ideas- he might stay because he is only 17 and has never been away from his family.

Now that the crop is destroyed, they won't have enough money to send him North.

~OR- hepmdt leapmpacuspi i Somiimneedmn h At e cotton gt be
destroy¢ |He »Jd fin a b ferjob Chii joan send oney hol |, and ht =fully
one day _nis S fo | o fol h him here L ont 4 d oce the

unjust J& Crow ¢ st ume )

28 © ey 2020




" OPINION TEXT-BASED PROMPT -
C
PREVIEW
L summarize reasons (intro & conclusion
L give supporting details for each reason
[ use transition words

PREVIEW

e examples

o
L edit for errors

J correct capitalization

\ check for comp ZJre varied senfences f

© ey 2020




/ .l.\lglmer Date: N \
" Do you think Thomas should stay with his family,
or should he leave for a city like Chicago?

PREVIEW

30 YR




EXCEEDS

Includes consistent supporting

details

Cites both texts throughout
writing, and refers fo at least

one for each reason

MEETS

Includes some supporting

details

Cites one or both texts
throughout writing, and

refers fo them a few fimes

DOES NOT MEET

Provides little fo no
supporting details, or is

inconsistent with opinion

Lacks reference to the texts

throughout writing

Effective infroduction and
conclusion refer fo the

oninion stated

Style

Introduction and conclusion

refer to the opinion stated

Varied linking words and

phrases used

Varied evidence-based terms

when citing

Appropriate language is used

to clarify ideas

Linking words and phrases

used

Evidence-based ferms when

citing

Language mostly expresses

ideas clearly

Does not include an

infroduction and/or a

Lacks linking words and

phrases
Lacks evidence-based terms
Language expresses ideas

with limited clarity or is not

appropriate for the task

Gra

Convé  lions

ing i i
in on
tion

Sentence types are varied

or includes many fragments

© ey 2020
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classroom ideas: www.ideasbyjivey.com

Clip Art, Frame, § Background Creditt:

© ey 2020


http://www.ideasbyjivey.com/
http://www.ideasbyjivey.com/

	Slide Number 1
	Slide Number 2
	Slide Number 3
	Slide Number 4
	Slide Number 5
	Slide Number 6
	Slide Number 7
	Slide Number 8
	Slide Number 9
	Slide Number 10
	Slide Number 11
	Slide Number 12
	Slide Number 13
	Slide Number 14
	Slide Number 15
	Slide Number 16
	Slide Number 17
	Slide Number 18
	Slide Number 19
	Slide Number 20
	Slide Number 21
	Slide Number 22
	Slide Number 23
	Slide Number 24
	Slide Number 25
	Slide Number 26
	Slide Number 27
	Slide Number 28
	Slide Number 29
	Slide Number 30
	Slide Number 31
	Slide Number 32
	Slide Number 33

